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What are the
Maryland
High School
Assessments
(HSA)?
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The HSA are tests of a student’s knowledge in core subject areas. Phase 1 of the HSA
program includes the English I, government, algebra/data analysis, and biology assess-
ments. Phase 2 of the HSA program includes the geometry assessment. More tests may
be added in the future. The HSA are referred to as “‘end-of-course” tests because
students take each test as they complete the appropriate courses. The HSA contain
multiple-choice questions and questions requiring written responses. These questions
are based on the content outlined in Maryland’s Core Learning Goals. More informa-
tion on the Core Learning Goals and sample test questions are available on the Web at

mdk12.org/mspp/high _school/.

Must students
pass the tests
in order

to graduate
from

high school?

Right now, taking the tests is required, but passing them is not. All students—
including middle school students taking high-school level courses—must take the HSA
after they complete the appropriate courses. Eventually, students will have to pass the
Phase 1 HSA as a graduation requirement. The State Board of Education still must
establish passing scores and vote to make passing the tests a graduation requirement.
The earliest group of students for whom passing the Phase 1HSA might be required for
graduation is those students entering grade 9 in fall 2003—the class 0f2007. Once
passing the HSA becomes a graduation requirement, students who do not pass a test
the first time they take it will receive assistance from the local school system and may
retake the test.

Will students

receive scores on

the HSA?

All students will receive a score. Scores will also be reported for schools, school
systems, and the state.

The state requires local school systems to print the Phase 1 HSA scores on
transcripts for students who entered grade 9 in or after fall 2001. Local school
systems are not required to print scores on the transcripts of students preceding this
group, but they may do so if they choose. Local school systems also are not required to
print geometry scores on students’ transcripts, but they may do so if they choose.




How will scores be
reported?

Because passing scores have not yet been established, scores from HSA taken
during the 2001-2002 and 2002-2003 school years will be reported as
percentile ranks. For example, if a student earns a percentile rank of 60 on the
biology test, it means that he or she performed as well as or better than 60
percent of all Maryland students who took the biology test.

How do the HSA
relate to the Maryland
School Assessment?

The Maryland School Assessment is the state’s measure of students’ reading,
math, and science achievement in grades 3—8 and reading achievement in grade
10. The HSA and the Maryland School Assessment are based on the Mary-
land Content Standards, which outline what students should know and be able
to do in grades preK through 12. Also, both tests contain a mixture of multiple-
choice questions and questions requiring written responses.

Together, the two testing programs will provide schools, teachers, and parents
a good picture of student performance, and will help identify students’ strengths
and areas for improvement. For more information on the Maryland School
Assessment, visit the Maryland State Department of Education on the Web at
marylandpublicschools.org.

How do the HSA
relate to the Maryland
Functional Tests?

The Maryland Functional Tests were developed in the 1980s to ensure that
Maryland’s high school graduates were competent in basic skills. These tests
were designed to measure basic skills and functional knowledge. The HSA are
more challenging than the Maryland Functional Tests. As passing the HSA
becomes a graduation requirement, the HSA will replace the Maryland Func-
tional Tests. The HSA will better prepare students for the variety of challenges
they will encounter in life and in their careers. It is important for students to
take the HSA seriously because high school transcripts are used by businesses
and colleges to make decisions about hiring and admissions.

How were the
HSA developed?

Teachers and other educators, parents, business leaders, community
members, and educational and professional organizations and
associations from across Maryland collaborated on the development of
the HSA. Each test item undergoes a comprehensive review process
before it is included in an assessment. Learn more about test development and
scoring on the Web at mdk12.org/mspp/high_school/.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our Web site at marylandpublicschools.org
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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SERVICE-LEARNING

Why is it called
service-learning
instead of
community service
or volunteering?

Revised October 2001

The term “community service’ carries connotations of restitution for
committing a non-violent crime. It does not address the vital learning
that takes place as a result of participating in service-learning activities.

Volunteering refers to a person demonstrating good will by offering time
and energy to address a need. This is not a structured learning experience.

What is the service-
learning graduation
requirement?

To receive a Maryland High School Diploma, students will complete one
of the following:

® 75 hours of student service with preparation and reflection
which, at the discretion of the loca school system, may begin
during the middle grades; or

® A locally designed program in student service that has been
approved by the State Superintendent of Schools.

What will my child
get out of fulfilling
the service-learning
requirement?

Students involved in service-learning typicaly demonstrate socia, per-
sond, and intellectud growth and development. They increase their
teamwork, problem-solving, and leadership skills. Their self-respect
increases as they see they can tackle tough problems and succeed. Ser-
vice-learning aso helps them see their roles as citizens and as active
participants in solving community problems.

Won’t this requirement

take class time away
from the basics?

Teaching students how to be involved citizens is a basic and has tradition-
aly been one of the primary purposes of public schools. The State Board
of Education passed the requirement in support of the “book learning”
that occurs daily in our schools.

Service-learning is aso a method for improving classroom learning. The
Association for Supervison and Curriculum Development has endorsed
required service-learning. We know that many students learn best with a
combination of lectures, seat work, and active, purposeful experiences.
For instance, when students study chemistry, they can test a loca stream
for its acidic content. Based on their evaluation, they may decide how best
to help clean up the stream or advocate for better water qudity as a matter

of public policy.




What kinds

of projects

are students
actually doing?

Each jurisdiction has developed its own service program. Some are
making service a part of al sociad studies classes, others are developing
projects in middle school which integrate English, science, math and
socia studies with service. Loca school systems are best equipped to
determine what is appropriate for their students. For example:

® Biology classes a C. Milton Wright High School, Harford
County, grew submerged aguatic vegetation known as wild
cdery in ther classsooms as part of the Grasses in Classes
project sponsored by the Chesapeake Bay Foundation and the
Maryland Department of Natural Resources. Students then
planted the grasses in the Bay to help improve the overal
hedth of the Bay.

® Farmount-Harford High School students in Batimore City are
al involved in renovating an abandoned community lot. This
multidisciplinary project has students designing and maintaining
the lot. So far they have mapped and cleared the lot, researched and
planted appropriate vegetation, and built picnic tables and a gazebo.

® Stevensville Middle School students in Queen Anne's County
engage in a project caled Serving Seniors, a service-learning
unit connected to math, science, social studies, and language
arts/reading classes in partnership with the Department of Aging.
Students define service-learning, study citizenship, and become
aware of community needs, especiadly the changing physica and
mental characteristics of aging. Students then develop relationships
with elderly resdents of their community who are living in nursing
homes or are involved with a senior center.

How will students
receiving special
education services
be affected by this
requirement?

Specia education students have been performing al kinds of service,
including planting trees, asssting the ederly, and making wooden toys
for day care children. Students receiving special education services are
expected to fulfill the graduation requirement, and the mgjority will do so.
A student’s Admission, Review and Dismissa (ARD) committee can,
however, decide not to include service-learning in a student’s individua
education plan if service would be ingppropriate due to the nature and
severity of the student’s disability.

Who will be responsible
to make sure my child
meets the requirement?

Ultimately, your child is responsible for meeting the requirement. Each
school system, however, will help by providing opportunities for students
to engage in service in the school, through classroom-based projects,
through school-sponsored extra-curricular activities, by accepting service
performed at outside organizations, and by keeping a cumulative record
of students service.

For more information, call 410-767-0358 (Baltimore area) or 1-800-489-8366 (toll free).
Visit the Maryland Student Service Alliance website at www.mssa.sailorsite.net.
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201 ¢ www.msde.state.md.us
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What is Reconstitution is about creating better schools. All Maryland children deserve to

reconstitution? attend schools that provide a quality education. It is part of an ongoing process to

improve schools and opportunities for all Maryland children. Reconstitution is a
multi-step process that enables the State Board of Education to intervene when indi-
vidual schools are neither meeting satisfactory standards nor progressing toward
meeting those standards. State reconstitution occurs only when a school has shown a
continous pattern of failure to educate its students over a number of years.

Local Reconstitution — Local reconstitution (formerly called reconstitution-eligible*)
is a probationary period when the school and local school system are given the oppor-
tunity to enact changes while being monitored by the State Board. During this time,

the State also provides additional help and resources to these low-performing schools.

State Reconstitution — Direct state intervention, or State reconstitution, typically
occurs only after the probationary efforts outlined above fail to help the school make
satisfactory gains toward standards. A school moves from local reconstitution to state
reconstitution status if the State Board deems it necessary to determine the programs
and management of the school. The State Board may contract with outside companies
or organizations to operate schools designated for state reconstitution. The State Board
may also allow the local school system to secure a third party contractor and enter into
a contract with that vendor. The State Board would closely monitor this arrangement
through a quarterly benchmarking process and other mechanisms and measures.

What are the
criteria for
identifying
schools
eligible for
local
reconstitution?

Regulations specify a school may be identified for local reconstitution if:
* It does not meet all the standards and is “below satisfactory and declining” in
meeting appropriate standards; or
* It does not meet all the standards and is not making ““substantial and
sustained” improvement through the implementation of the school
improvement plan.

For elementary schools, local reconstitution is based on attendance rate and the results

of the Maryland School Performance Assessment Program (MSPAP) tests in grades
three and five.

For middle schools, local reconstitution is based on attendance rate, results of the
functional tests (taken up through high school and reflected back to the appropriate
middle school), and results of MSPAP tests in grade eight.

For high schools, local reconstitution is based on attendance and dropout rates and the
composite results of functional tests at the end of grades nine and eleven.

(* Reconstitution-eligible or reconstitution-eligibility is now termed local reconstitution.)




How many
schools are
under local
reconstitution
and thus under
local school
system authority
to improve?

The first schools to be placed under local reconstitution by the State Board were
named in 1994. Since then, four schools have exited local reconstitution: Woodson
Middle (Somerset County) in December 1999; Thomas S. Stone Elementary
(Prince George’s County) and Pimlico Elementary (Baltimore City) in December
2000; and City Springs Elementary (Baltimore City) in 2002.

In January 2002, the State Board identified the following nine schools for local
reconstitution: Dickey Hill Elementary, Canton Middle, Harlem Park Community
Center Middle and Robert Poole Middle in Baltimore City, and Arrowhead El-
ementary, Concord Elementary, John Eager Howard Elementary, Riverdale El-
ementary, and Andrew Jackson Middle in Prince George’s County.

Currently, there are 106 schools under local reconstitution. One is in Anne Arundel
County, one is in Baltimore County, 85 are in Baltimore City, and 19 are in Prince
George’s County.

How many
schools are
currently under
state
reconstitution?

Four. At the January 2000 State Board meeting, the Board voted to reconstitute
three Baltimore City elementary schools: Gilmor, Montebello, and Furman L.
Templeton. These schools had previously been on the state’s list of schools under
local reconstitution for several years. They are currently being managed through a
state contract with Edison Schools, Inc.

At the January 2001 State Board meeting, the Westport School in Baltimore City,
which had been on the state’s list of schools under local reconstitution for several
years, was moved from local reconstitution to state reconstitution for failure to
progress toward standards. While the school remains under state reconstitution, it is
managed through Victory Schools, Inc., through a partnership with Baltimore City
Public Schools.

Who decides
when a school
needs to be
reconstituted?

The State Board of Education makes this decision after consulting with the State
Superintendent.

Where can |
find more
information?

» Call MSDE’s public information line at 410-767-0600 (Baltimore area) or toll-
free 1-888-246-0016 (outside Baltimore area)

» Access MSDE’s home page at www.msde.state.md.us

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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MARYLAND OFFICE OF ADMINISTRATIVE
HeARINGS: SpeciAL EpucaTioON MEDIATION

FACTS 200 W. Baltimore Street ¢ Baltimore, MD 21201 <+ Nancy S. Grasmick, State Superintendent of Schools

How can the Special
Education Mediation
Service help you?

Revised May 2001

Mediation is an aternative method of resolving special education
disputes. It attempts to help parents and school officias reach
mutually agreeable solutions concerning the identification, evalua
tion, placement or provison of a free appropriate public education
(FAPE) to a student with a disability. Mediation is designed to avoid
the cost of litigation and the adversaria relaionship that can result
between parents and school systems from prolonged due process
proceedings.

What types of issues
can mediation
address?

All issues related to the identification, evauation, placement, and
provison of a free gppropriate public education to a student with a
disability may be mediated.

How are the mediators
selected?

Mediators are administrative law judges, staff attorneys and other
trained staff of the Office of Administrative Hearings selected on a
rotating basis based on their availability. All mediators have re-
ceived training in both mediation skills and specia education law.
They are not employees of ether the Maryland State Department of
Education (MSDE) or any local school system, and they are impar-
tial.

Must the parties abide
by any decision
reached by a mediator?

A mediator has no power to make a decison concerning a dispute.
Instead, the mediator’s role is to ligten to the views of each partici-
pant and assist them in ariving at a mutually agreesble solution to
the problem.

Can the parties still
schedule a due process
hearing as well as
participate in mediation?

Yes. Mediation may occur prior to or concurrent with a request for a
due process hearing. Mediation cannot deny or delay a parent’s right
to procedura protections afforded under the law.

Will the same
administrative law judge
preside over both the
mediation session and the
due process hearing if
both take place?

No. The adminigtrative law judge assigned to hear your due process
case will not be the same person that is assgned to conduct the
mediation. Further, the mediation is confidential, so the person
conducting the mediation will not discuss it with the adminigtrative
law judge assigned to hear the due process case.




If a parent requests a
mediation session, are
school officials involved in
disputes required

to attend and vice versa?

No. Participation in mediation is voluntary for al parties.

May lawyers
participate in the
mediation session?

Yes. Paticipants may have legd representation at a sesson a-
though many people choose to represent themselves.

May others speak at the
mediation session, such as
doctors, experts, family
members, etc.”?

Yes. Paticipants may bring other people who may help during the
session, but to keep the sesson informal and manageable, the
number of such additiona persons should be kept to a minimum.

What type of preparation
iIs desirable for a
mediation session?

Spend some time thinking about the dispute. Organize your
thoughts as well as dl rdevant documents, etc. and come to the
session with an open mind, willing to attempt to reach a mutualy
agreeable solution.

How much, if anything,
will a mediation session
cost?

The mediation service is provided by MSDE through the Office of

Adminigtrative Hearings at no cost to either parents or local school

systems. However, if any party chooses to bring counsdl, doctors or
other experts to a mediation, that party bears the cost of the experts
services.

Does an agreement have
to be reached within the
time allotted for a
mediation session?

No. The mediator may recess the sesson and reconvene a a later
time if additiona information is needed to help the participants
reach an agreement.

May parties meet with
the mediator privately?

Yes. If necessary, the mediator may meet individualy with each
participant to further clarify their concerns.

How soon can a mediation
hearing take place?

Mediation will be held as promptly as possible and in al cases be
held within 30 days following a request for mediation. Timelines
may be extended by mutua agreement of the participants.

Can arrangements be
made for special needs?

Reasonable accommodations will be made for participants who
have specia needs because of a disability or foreign language.

For more information, call the Division of Special Education/Early Intervention Services 410-767-0238 (Baltimore area)
or 1-888-246-0016 (toll free) or visit the MSDE website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201




FACTS FACTS FACTS FACTS 5"
FACTS FACTS FACTS FACTS MARYLAND STATE DEPARTMENT OF EDUCATION .@

FACTS FACTS FACTS FACTS

FACTS FACTS FACTS FACTS TH E M ARYLAND P LAN FOR

FACTS

FACTS
s I 7 TECHNOLOGY IN EDUCATION
FACTS 200 W. Baltimore Street ¢ Baltimore, MD 21201 <+ Nancy S. Grasmick, State Superintendent of Schools
Revised May 2001
Why is technology Today's students live in a world filled with computers that have become a
important to daily part of life. To be competitive as they enter the world of work,
education? students must have the ability to use computers and other information
' technologies. There are documented results that show technology can
have a positive impact on instruction and student learning.
What strategy has The State Superintendent of Schools and the Maryland Business
the State of Maryland Roundtable for Education (MBRT) formed a Blue Ribbon Committee that
adopted to ensure firg met in July 1992 to develop a vison of technology in Maryland

education and a strategy to redize the vison. The committee’s recom-
that Maryland mendations, contained in a report “The Maryland Plan for Technology in

stu_dents Education,” are designed to ensure access to technology for al learners,
enjoy the full provide ongoing staff support, incorporate the most effective and efficient
benefits of technology technology in al aspects of the education process, ensure adequate fund-
in their education? ing, and assess the impact of technology on student achievement.

How will Maryland Severa specific programs and activities supported by state, federal, and
realize these goals? loca resources will help Maryland redlize these gods. On the date levd,

the Governor and the Maryland General Assembly moved strongly in
support of technology education by establishing “Maryland Connected for
Learning” in the spring of 1996. The god of this Statewide initiative is to
wire and equip schools, as well as to train school dtaff, so that al students
and teachers have access to information and communication resources.
Components of this initiative are:

» Technology in Maryland Schools Program (TIMS), a six-year
commitment by the State of close to $173 million, is designed to build
the technology infrastructure and capacity of approximately 1,225
Maryland public schools. Schools participating in this program
receive a complete wiring distribution system throughout the school
building for transmitting voice, video, and data and/or computer
workstations and funds for software and staff training.

» The Maryland Technology Academy, established by the Maryland
Genera Assembly in 1998, provides intensive learning opportunities
each year for a cadre of teachers throughout Maryland to become
leaders in their school/school system in the use of technology to
sgnificantly impact student learning and to promote school improve-
ment. In 2000, $1.6 million in supplementary funding supported a
series of Maryland Technology Academy satellite programs focused
on technology integration and alowed an additiona 600 teachers
from around the state to participate.




How will Maryland

realize these goals?

(continued)

» Under a federad Technology Literacy Challenge Fund grant, Maryland
provides supplemental funding through a competitive grant process to
local school systems to help implement their district technology plans.

» With the adoption of the Universa Service Regulations by the Federa
Communications Commission in 1997, schools can receive discounts
of 20% to 90% on telecommunications services, including wiring,
phone or data line services, and Internet provider codts.

How will
Maryland
monitor progress
toward these
goals?

The MBRT Committee on Technology in Education was established to
provide direction, support, and oversight for implementing the goals of
the Maryland Plan for Technology. To gauge progress towards these
gods, a basdline technology inventory was conducted in the fal of 1996
to determine what technology equipment was available in schools, what
networks were in place, and what capabilities were supported by these
systems. In 1999, this technology inventory was conducted online for the
first time. This dlowed the data to be compiled and summarized instanta:
neoudy, providing a more timely review and release of the data. State,
digrict, and school level data can be viewed at the following website:
http://msde.aws.com. The online inventory is updated annudly.

Instructiona staff of project schools participating in the Technology in
Maryland Schools Program are required to complete a Teacher Technol-
ogy Survey a the beginning of the program and two years later to mea
sure teacher and student use of instructional technology and to determine
teachers knowledge and skill needs related to technology use.

What is the cost of
implementing this
initiative?

The estimated cost for achieving dl specified targets identified in the
Maryland Plan for Technology in Education is $400 million. This funding
will come from multiple sources, including state, federa, local, business
and other partnerships. Included in the $400 million are codts to increase
the number of persona computers and multimedia equipment to address
technology disparities throughout the state, to upgrade and replace com-
puters throughout the dtate, to add local and wide area networks to al
schools, to provide staff training, and to maintain and operate equipment.
This cost projection will be updated as progress is measured.

Have partnerships
been formed to
support the

plan?

A number of important partnerships are providing valuable resources and
sarvices in helping Maryland reach its gods. Higher Education offers e-
mail accounts to teachers. Sailor, Maryland's Online Information Net-
work, provides free Internet access to al citizens. The business commu-
nity donates new and used computer equipment and other in-kind services
to schools. Tech Corps Maryland is a volunteer initiative that supports the
implementation of technology in Maryland schools. Tech Corps volun-
teers provide technica expertise in helping schools configure and set up
equipment as well as train teachers and library media speciadidts in inte-
grating technology into the curriculum.

For more information, call the Director of Instructional Technology, at 410-767-0382, the public information line at 410-767-0060
(Baltimore area), 1-888-246-0016 (toll free), or visit the MSDE website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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' technologies. There are documented results that show technology can
have a positive impact on instruction and student learning.
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How will Maryland Severa specific programs and activities supported by state, federal, and
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receive a complete wiring distribution system throughout the school
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sgnificantly impact student learning and to promote school improve-
ment. In 2000, $1.6 million in supplementary funding supported a
series of Maryland Technology Academy satellite programs focused
on technology integration and alowed an additiona 600 teachers
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How will Maryland

realize these goals?

(continued)

» Under a federad Technology Literacy Challenge Fund grant, Maryland
provides supplemental funding through a competitive grant process to
local school systems to help implement their district technology plans.

» With the adoption of the Universa Service Regulations by the Federa
Communications Commission in 1997, schools can receive discounts
of 20% to 90% on telecommunications services, including wiring,
phone or data line services, and Internet provider codts.
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Maryland
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goals?
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provide direction, support, and oversight for implementing the goals of
the Maryland Plan for Technology. To gauge progress towards these
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to determine what technology equipment was available in schools, what
networks were in place, and what capabilities were supported by these
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The estimated cost for achieving dl specified targets identified in the
Maryland Plan for Technology in Education is $400 million. This funding
will come from multiple sources, including state, federa, local, business
and other partnerships. Included in the $400 million are codts to increase
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plan?

A number of important partnerships are providing valuable resources and
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mail accounts to teachers. Sailor, Maryland's Online Information Net-
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SAILOR

What is SAILOR?

Revised April 2002

SAILOR is an online information system that connects Marylanders and
their libraries to resources within the state and worldwide. It provides no-
charge access to the internet and is Maryland' s Public Library Information
Network. SAILOR provides local accessin al 23 Maryland counties and
Baltimore City. It is a project of the Maryland library commmunity.

What is its purpose?

SAILOR provides a statewide library data network with Internet access,
featuring an interlibrary loan system. Library patrons can find information
they need anytime of day from any location in Maryland. To ensure their
customers find the information they need, Maryland Public Libraries use
the SAILOR network to provide information resources and services,
including a wealth of information stored in magazine, newspaper and
encyclopedia databases to which the libraries subscribe through their
SAILOR project.

The SAILOR web site provides access to the collections of libraries
across the state using MARINA, the libraries' new interlibrary loan
system. From Sailor’s Project Gutenberg site Marylanders can download
books that have been stored electronically.

What’s on it?

Educational Resources. ERIC, MSPAP outcomes in al areas, science
projects, U.S. Department of Education programs, educational software,
full texts of important reports, occupational skills standard projects,
technology in higher education, grants, and educational organizations.

Libraries: catalogs for public, school, special and academic libraries,
including the Library of Congress and the National Library of Medicine.

Government Data: U.S. and state agency descriptions, Supreme Court
decisions, county information, full text of U.S. legidlation by key word or
sponsor, economic statistics, National Institutes of Health databases, and
Maryland General Assembly list of committee members.

Jud for You: arts and entertainment sources, business data, children and
youth family sources, genealogy, health and medicine, legal matters,
news, nutrition, recipes, travel information, weather, sports, and more.




How do | get on SAILOR's URL is www.sailor.lib.md.us. Access it via your computer and
SAILOR? internet service provider account in your home, school, or office and at
any public library system in Maryland.

Can | use SAILOR If you have a computer equipped with a modem, telecommunication

from home? software and/or a commercial internet account and access to a telephone
ling, you can dial into SAILOR for the price of alocal phone call. The
SAILOR Help Desk is available to assist with any access questions or
problems. Call them at 410-396-4636.

SAILOR Phone Numbers for the 24 Local Library Systems

Allegany 301-777-3222
AnneArundel 410-222-7100
Baltimore City 410-605-0500
Baltimore County 410-494-1199
Calvert 410-257-9263
Caroline 410-820-5773
Carrall 410-848-1230
Cecil 410-392-0909
Charles 301-645-2002
Dorchester 410-221-0066
Frederick 301-620-0055
Garrett 301-334-6515
Harford 410-638-5669
Howard 410-730-0707
Kent 410-778-9582
Montgomery 301-424-4200
Prince George's 301-925-2400
Queen Anne's 410-778-1500
S May's 410-863-5291
Somerset 410-742-0500
Talbot 410-820-4411
Washington 310-739-7600
Wicomico 410-742-0500
Worcester 410-742-0500
Who is responsible The Maryland State Department of Education, Division of Library
for SAILOR? Development and Services, initiated SAILOR and provided $2.1 million

to establish the telecommunications system and services throughout the
State. SAILOR is currently supported with state per capita funding as a
result of the passage of House Bill 601 in 1999. Oversight is provided by
a SAILOR governance board appointed by MSDE’s Division of Library
Development and Services and the State Library Resource Center’s
Contract Oversight Committee. The SAILOR Operations Center is
located at the State Library Resource Center/Enoch Pratt Free Library in
Baltimore. For more information, contact SAILOR manager at 410-545-
6343 or the SAILOR Help Desk at 410-396-4636.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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The School Performance Recognition Program recognizes and rewards
elementary and middle schools that are making substantial and sustained
progress toward achieving state standards for school performance. The award
program, one of Governor Parris N. Glendening’s education

priorities, was approved by the Maryland General Assembly in 1996.
The program provides an incentive for schools to continue to make
improvements and gives public recognition for the work of teachers,
principals, parents, and community members in bringing about positive
change in student learning.

The School Performance Recognition Program is part of the Maryland
School Performance Program (MSPP). MSPP supports the efforts of
schools to improve teaching and learning. At the same time, MSPP
holds schools accountable for improving the learning of all children.
Recognition of improving schools complements the reconstitution of
schools that are failing to progress.

How are
schools
selected?

Each year the state releases information on how well schools have done in
meeting standards of performance established by the State Board of Education.
The standards represent high but reasonable levels of school performance
measured in terms of student learning and participation in school. Schools are
selected for recognition based on their demonstrated improvement in progress-
ing toward the standards and not on their performance level relative to other
schools. The criteria now include the performance of minority groups.

In September 2002, the State Board of Education revised the program for
recognizing schools to receive awards based on the results of the 2000-2001
Maryland School Performance Report.

Do all

schools

have a chance
to earn awards?

All schools have a chance to earn awards because schools are measured
by the change in their performance over time. Their performance is not
compared to other schools. Low performing schools that demonstrate
significant improvement have the same chance to earn an award as do high
performing schools.




What awards
are presented?

* School Improvement Award for Subgroup Progress
Presented to schools for showing at least a five-point gain in reading
and/or mathematics scores of subgroups of students in grades 3, 5, and 8.
A school is eligible for an award for each identified subgroup that shows the
increase. Subgroups include racial and ethnic groups, students receiving
special education services, limited English proficient students, and students
who receive free and reduced-price meals.

* School Improvement Award for Overall Progress
Presented to schools that receive an award for subgroup progress and also
demonstrate significant gains in school performance index (SPI) for two to
three years. The test scores and attendance rates are combined in a
mathematical calculation that results in an SPI for each school. Schools with
a multicultural population also must show a significant gain among all of their
subgroups.

How many schools
will earn a
recognition award
each year?

The number will vary from year to year. In 2001, Maryland presented funding
awards to 61 schools for showing significant and sustained improvement for
two to three years. Another 293 schools received certificates for one year of
substantial improvement. The change in the awards criteria will distribute the
funds more broadly among schools and school systems.

What kind of
monetary awards
will schools
receive?

The state has allocated $2.75 million for the program. The amount of each
school’s award depends on the number of schools qualifying for the awards
and the number of awards each school has earned. Ninety percent of the funds
are distributed to schools that earn School Improvement Awards fo Subgroup
Progress. Ten percent of funds are distributed equally to schools that also earn
School Improvement Awards for Overall Progress.

How will schools
use the School
Performance
Awards?

The school improvement team in each school that receives an award deter-
mines the use of the funds. Many schools use the funds for instructional materi-
als, computers or other technology, staff development, improvement planning,
and similar purposes related to continuing the progress in student learning. The
funds may not be used to give bonuses or extra pay to staff or to supplant or
replace other federal, state, or local funds available to the school. In their use of
the awards, schools must follow local school system policies and procedures.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at marylandpublicschools.org
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is Parents are children’s primary moral educators. Character education helps
Character schools support the home by fostering persona and civic virtures such as
Education? respect for salf and empathy for others, a sense of sdlf-discipline and respons-

bility, persona integrity and trust, fairness, courage and love of learning.
Character education is not a quick fix program, nor does it teach views on
religion, politics, current events or other ideologicaly charged issues. The
program helps young people be the best they can be by creating a school envi-
ronment where civic virtues are taught, expected, modeled, celebrated and
continualy practiced by both adults and students.

What are the
benefits of
Character
Education?

Character education has proved to be a positive force in reducing disruptive
behavior, dcohol and drug abuse, and teen pregnancy. It reasserts the respons-
bility of schools, parents, and community members to be as concerned with the
development of character as we are with the education of the intellect. Charac-
ter education contributes to parental and community involvement, safe orderly
teaching and learning school environments, reduced discipline problems,
greater academic achievement, and high student-staff morale.

Who decides
what virtues
will be taught?

In collaboration with parents, teachers, and community leaders, each school
will tailor character education to meet the unique needs of the school and loca
community. In general, character education will focus on the core ethica values
which form the foundation of a democratic society: respect, responsibility,
trustworthiness, caring, justice and fairness, and citizenship.

How will children
learn about
character

in school?

A comprehensive approach is the most effective process for implementing
character education. This approach infuses character education into al aspects
of the curriculum and extracurricular activities with all stakeholders involved.
Some schools may develop their own character education materiads, depending
on the needs and gods of the community. Character education can be a natura
extension of multicultural activities, school advisory councils, DARE training,
and activities including students with special needs. Service learning opportuni-
ties are an important method of asssting students in developing responsbility,
compassion and maturity. Conflict resolution, peer mediation, peer tutoring and
mentoring activities aso assst students in developing their character. Character
education is not an add-on. Schools may implement activities through their
school improvement plans using the components of Effective Schools research.
In addition, the good character consistently modeled by teachers, principals,
and other school staff members is among the most powerful means of develop-
ing good character in students.




Are all school
systems
participating?

Since 1983 when Maryland’s Vaues Education Commission defined character
and citizenship gods that Marylanders wanted to see fostered in schoals, dl 24
local school systems have been integrating character education into the curricu-
lum. In 1996, five school systems received funds to develop character educa
tion initiatives. Maryland's grant for $958,027 from the U.S. Department of
Education was distributed over four years to: Bdtimore, Calvert, Frederick,
and Prince George's counties and Batimore City. These programs included a
wide range of approaches to meet children’s character education needs. The
pilot dlowed these sytems to network and share idess to find out what worked
best in different communities.

How will the
program expand
to other school
systems?

Participation has adready expanded to include al or part of the other 19 locdl
school systems. Mini-grants have been awarded to 15 additional systems to
help develop character education programs. Training and technical assistance
have been provided across the state. Over 10,000 teachers have been trained
impacting over 45,000 students. Lab schools have been established in the five
origina systems to showcase best practices in a comprehensive approach to
character education. These sites represent urban, suburban and rurd popula
tions K-12. A network of LEA contacts has been established to disseminate
information and further assist program development.

Lab Site Schools
Forest Park High School, 410-396-0753
Milbrook Elementary School, 410-887-1225
Calvert Career Center, 410-535-7450
Windsor Knolls Middle School, 240-236-5000
Fort Foote Elementary School, 301-749-4230

Batimore City:
Baltimore County:
Calvert County:
Frederick County:
Prince George's County:

How will the
program
be evaluated?

The Character Education Office, dong with MSDE, loca school system coor-
dinators, and an outside evaluator and monitor, developed an evauation design
that was multi-faceted. Data has been collected on behavior, attendance, drop-
out and graduation rates, suspensions and office referras, contributing to the
information on program success. Achievement data from MSPAP and func-
tiona tests and an andyss of the School As a Caring Community Survey have
been used to assess school progress in character education.

What were the
results of the
pilot program
evaluation?

» Schools need to have a high degree of independence and authority to develop
a program that meets their own unique needs.

» School climates improved dramaticaly after character education was intro-
duced and the improvement was maintained over the next three years.

» Secondary school suspension rates declined from 1998-2000.

» Key factors contributing to successful programs were identified as school
safety, caring relationships, teacher ownership, strong administrative leader-
ship, supportive parents, and student recognition.

* Success depends on yearly training, constant focus, and flexibility.

For more information, call the Character Education Office at 410-767-0047, the public information line at
410-767-0060 (Baltimore area) or 1-888-246-0016 (toll free), or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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teaching and learning school environments, reduced discipline problems,
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Who decides
what virtues
will be taught?

In collaboration with parents, teachers, and community leaders, each school
will tailor character education to meet the unique needs of the school and loca
community. In general, character education will focus on the core ethica values
which form the foundation of a democratic society: respect, responsibility,
trustworthiness, caring, justice and fairness, and citizenship.

How will children
learn about
character

in school?

A comprehensive approach is the most effective process for implementing
character education. This approach infuses character education into al aspects
of the curriculum and extracurricular activities with all stakeholders involved.
Some schools may develop their own character education materiads, depending
on the needs and gods of the community. Character education can be a natura
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education is not an add-on. Schools may implement activities through their
school improvement plans using the components of Effective Schools research.
In addition, the good character consistently modeled by teachers, principals,
and other school staff members is among the most powerful means of develop-
ing good character in students.
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tion initiatives. Maryland's grant for $958,027 from the U.S. Department of
Education was distributed over four years to: Bdtimore, Calvert, Frederick,
and Prince George's counties and Batimore City. These programs included a
wide range of approaches to meet children’s character education needs. The
pilot dlowed these sytems to network and share idess to find out what worked
best in different communities.

How will the
program expand
to other school
systems?

Participation has adready expanded to include al or part of the other 19 locdl
school systems. Mini-grants have been awarded to 15 additional systems to
help develop character education programs. Training and technical assistance
have been provided across the state. Over 10,000 teachers have been trained
impacting over 45,000 students. Lab schools have been established in the five
origina systems to showcase best practices in a comprehensive approach to
character education. These sites represent urban, suburban and rurd popula
tions K-12. A network of LEA contacts has been established to disseminate
information and further assist program development.
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Milbrook Elementary School, 410-887-1225
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Windsor Knolls Middle School, 240-236-5000
Fort Foote Elementary School, 301-749-4230
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How will the
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The Character Education Office, dong with MSDE, loca school system coor-
dinators, and an outside evaluator and monitor, developed an evauation design
that was multi-faceted. Data has been collected on behavior, attendance, drop-
out and graduation rates, suspensions and office referras, contributing to the
information on program success. Achievement data from MSPAP and func-
tiona tests and an andyss of the School As a Caring Community Survey have
been used to assess school progress in character education.

What were the
results of the
pilot program
evaluation?

» Schools need to have a high degree of independence and authority to develop
a program that meets their own unique needs.

» School climates improved dramaticaly after character education was intro-
duced and the improvement was maintained over the next three years.

» Secondary school suspension rates declined from 1998-2000.

» Key factors contributing to successful programs were identified as school
safety, caring relationships, teacher ownership, strong administrative leader-
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* Success depends on yearly training, constant focus, and flexibility.

For more information, call the Character Education Office at 410-767-0047, the public information line at
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Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is the The Education for Homeless Children and Y outh program was enacted in 1987

Homeless as Title VII, Subtitle B of the Stewart B. McKinney Homeless Assistance Act.

Education It was amended in 1990 and 1994.

? . .

Program The purpose of the program is to ensure that all homeless children and youth
have equa access to the same free, appropriate public education, including
public pre-school education, provided to other children and youth. The state
and local school systems are required to develop, review, and revise policies to
remove barriers to the enrollment, attendance, and success in school of home-
less children and youth and provide them with opportunities to meet the same
challenging State content and State student performance standards to which all
students are held.

How is the Under the McKinney Act, loca school systems may be granted funds to pro-

program funded?

vide programs for homeless children and youth. Thse programs have consider-
able flexibility and may use their funds to provide enriched supplemental
Instruction, transportation, professional development, and referral to health care
and other services facilitating the enrollment and success in school of homeless
children and youth. The Maryland State Department of Education distributes
funds through a competitive grant process.

What options
are available
to homeless
children

for school
selection?

When school age children become homeless or move among shelters, the
McKinney Act provides homeless parents and students with options for school
selection:

» Homeless children may continue a the “school of origin” for the
remainder of the academic year or the school in which the child was
enrolled prior to becoming homeless, or

* If the student becomes homeless between academic years, for the
following academic year, or

» The student can transfer to the school nearest the temporary shelter or
the school in which non-homeless students who live in the attendance
area in which the homeless student is living are eligible to attend.

The McKinney Act requires school systems to base school placement decisions
on the “best interest” of the child. The determination of what is in the best
interest of the child must be made on a case-by-case basis. A loca school
system should take into account: (a) student’s age, (b) the school which the
student’s giblings attend, (c) the student’s experiences at the school of origin,
(d) the student’s academic needs, (€) the student’s emotional needs, (f) any

(continued on the back page)




What options
are available...
(continued)

other specia needs of the family, (g) continuity of instruction, (h) length
of gay in the shdter, (i) the likely location of the family’s future perma
nent housing, (j) time remaining in the school year, (K) distance of com-
mute and other transportation-related factors, and (1) the safety of the
child.

What rights do
parents have in
school placement?

To the extent feasible, a loca school system shal comply with the request
made by a parent or guardian regarding school placement. The choice
regarding placement shal be made regardiess of whether the child or
youth lives with the parent(s) or is temporarily placed elsewhere by the
parent(s).

Loca school systems should work with shelters and other service provid-
ers to place families with children in residentia facilties near transporta:
tion services or schools determined to be in the best interest of the child.

What services
are available
to homeless
children?

Homeless children and youth receive the same services as non-homeless
children and should be referred to hedlth care, dental care, mental hedlth
services, and other services as appropriate.

All loca school systems must provide services to each homeless child and
youth in the local school system that are comparable to services offered to
other students in the school and determined to be in a student’s best
interest. These services include public preschool programs, educationa
programs or services for which the homeless student meets the digible
criteria, programs in career and technology education, programs for gifted
and talented students, before and after school programs, school meal
programs, and transportation.

What transportation
services are available
to homeless children?

Children who are homeless have the same right to school bus transporta-
tion as dl other children. If a child changes schoals, it may affect the
child's trangportation. The school should take any steps necessary to
assure that a child is not denied access to an education due to a lack of
transportation.

How can | learn
more about policies
protecting homeless
children?

The Maryland State Department of Education has developed guidelines to
help locd school systems and schools in providing programs for homeless
children and youth. The guiddlines also describe the rights and respons-
bilities of parents in sdecting and placing their children in school. For
more information, see COMAR 13A.05.09 Programs for Homeless
Children.

For more information, call the Homeless Education Specialist, Division of Student and School Services, at 410-767-0293, the public
information line at 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free), or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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and other services facilitating the enrollment and success in school of homeless
children and youth. The Maryland State Department of Education distributes
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children
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» Homeless children may continue a the “school of origin” for the
remainder of the academic year or the school in which the child was
enrolled prior to becoming homeless, or

* If the student becomes homeless between academic years, for the
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» The student can transfer to the school nearest the temporary shelter or
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What options
are available...
(continued)
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nent housing, (j) time remaining in the school year, (K) distance of com-
mute and other transportation-related factors, and (1) the safety of the
child.

What rights do
parents have in
school placement?

To the extent feasible, a loca school system shal comply with the request
made by a parent or guardian regarding school placement. The choice
regarding placement shal be made regardiess of whether the child or
youth lives with the parent(s) or is temporarily placed elsewhere by the
parent(s).

Loca school systems should work with shelters and other service provid-
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able flexibility and may use their funds to provide enriched supplemental
Instruction, transportation, professional development, and referral to health care
and other services facilitating the enrollment and success in school of homeless
children and youth. The Maryland State Department of Education distributes
funds through a competitive grant process.

What options
are available
to homeless
children

for school
selection?

When school age children become homeless or move among shelters, the
McKinney Act provides homeless parents and students with options for school
selection:

» Homeless children may continue a the “school of origin” for the
remainder of the academic year or the school in which the child was
enrolled prior to becoming homeless, or

* If the student becomes homeless between academic years, for the
following academic year, or

» The student can transfer to the school nearest the temporary shelter or
the school in which non-homeless students who live in the attendance
area in which the homeless student is living are eligible to attend.

The McKinney Act requires school systems to base school placement decisions
on the “best interest” of the child. The determination of what is in the best
interest of the child must be made on a case-by-case basis. A loca school
system should take into account: (a) student’s age, (b) the school which the
student’s giblings attend, (c) the student’s experiences at the school of origin,
(d) the student’s academic needs, (€) the student’s emotional needs, (f) any

(continued on the back page)




What options
are available...
(continued)

other specia needs of the family, (g) continuity of instruction, (h) length
of gay in the shdter, (i) the likely location of the family’s future perma
nent housing, (j) time remaining in the school year, (K) distance of com-
mute and other transportation-related factors, and (1) the safety of the
child.

What rights do
parents have in
school placement?

To the extent feasible, a loca school system shal comply with the request
made by a parent or guardian regarding school placement. The choice
regarding placement shal be made regardiess of whether the child or
youth lives with the parent(s) or is temporarily placed elsewhere by the
parent(s).

Loca school systems should work with shelters and other service provid-
ers to place families with children in residentia facilties near transporta:
tion services or schools determined to be in the best interest of the child.

What services
are available
to homeless
children?

Homeless children and youth receive the same services as non-homeless
children and should be referred to hedlth care, dental care, mental hedlth
services, and other services as appropriate.

All loca school systems must provide services to each homeless child and
youth in the local school system that are comparable to services offered to
other students in the school and determined to be in a student’s best
interest. These services include public preschool programs, educationa
programs or services for which the homeless student meets the digible
criteria, programs in career and technology education, programs for gifted
and talented students, before and after school programs, school meal
programs, and transportation.

What transportation
services are available
to homeless children?

Children who are homeless have the same right to school bus transporta-
tion as dl other children. If a child changes schoals, it may affect the
child's trangportation. The school should take any steps necessary to
assure that a child is not denied access to an education due to a lack of
transportation.

How can | learn
more about policies
protecting homeless
children?

The Maryland State Department of Education has developed guidelines to
help locd school systems and schools in providing programs for homeless
children and youth. The guiddlines also describe the rights and respons-
bilities of parents in sdecting and placing their children in school. For
more information, see COMAR 13A.05.09 Programs for Homeless
Children.

For more information, call the Homeless Education Specialist, Division of Student and School Services, at 410-767-0293, the public
information line at 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free), or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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MULTICULTURAL

200 W. Baltimore Street ¢ Baltimore, MD 21201 <+ Nancy S. Grasmick, State Superintendent of Schools

What are the
goals of
Education
That Is
Multicultural
in Maryland?

Revised May 2001

Education That Is Multiculturd is a process which involves schools and
communities working to fulfill the following goals:

» To prepare students to live, learn, interact, work, and participate
productively in our multicultural democratic society

» To promote student achievement through the use of resources and
classroom practices that reflect the diversity and commonalities of
students, cultura groups, and communities

 To provide pre-kindergarten through 12th grade curriculum and
ingtruction that enable students to demonstrate an understanding and
gppreciation of the contributions of cultural groups in Maryland and
the United States

» To foster respect for individuas regardless of factors such as region,
socio-economic status, race, disability, national origin, and gender.

What are the
responsibilities of
local school systems
in implementing
Education That Is
Multicultural?

Each local school system in Maryland has developed a five-year planning
cycle to address multicultura issues related to curriculum, instruction and
staff development. Plans reflect the responsibilities outlined in Education
That Is Multiculturd Regulations adopted by the State Board of Educa-
tion in 1994 (COMAR 13A.04.05). Loca school systems submit annual
progress reports on their plans to the Maryland State Department of
Education.

What types of
programs are
implemented in

local school systems?

Examples of school system programs include expanding curriculum
guiddines to reflect a greater depth of information about the contributions
of diverse groups, offering teacher training courses on multicultural
education, establishing resource centers for use by educators, and provid-
ing educational activities to promote understanding and reduce prejudice.




What resources and
services does

the Maryland

State Department
of Education
provide?

The Maryland State Department of Education maintains a reference
collection of multicultural books and has published and distributed to al
public schools “Multicultural Connections,” an annotated multicultural
resource directory for educators. The Department aso provides on-going
assistance to local school systems in developing and implementing their
five-year plans.

In fulfillment of the State regulations, the Maryland State Department of
Education reports progress annualy to the State Board of Education and
promotes an inclusive multicultural focus in state assessments, publica
tions, and school improvement initiatives.

Where can | get
more information
about Education That
Is Multicultural?

Contact the Equity Assurance and Compliance Branch at 410-767-0425
or cdl your locd school sysem centrd office for the name of the indi-
vidua responsible for coordinating the implementation of Education That
Is Multicultural.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What are the
goals of
Education
That Is
Multicultural
in Maryland?

Revised May 2001

Education That Is Multiculturd is a process which involves schools and
communities working to fulfill the following goals:

» To prepare students to live, learn, interact, work, and participate
productively in our multicultural democratic society

» To promote student achievement through the use of resources and
classroom practices that reflect the diversity and commonalities of
students, cultura groups, and communities

 To provide pre-kindergarten through 12th grade curriculum and
ingtruction that enable students to demonstrate an understanding and
gppreciation of the contributions of cultural groups in Maryland and
the United States

» To foster respect for individuas regardless of factors such as region,
socio-economic status, race, disability, national origin, and gender.

What are the
responsibilities of
local school systems
in implementing
Education That Is
Multicultural?

Each local school system in Maryland has developed a five-year planning
cycle to address multicultura issues related to curriculum, instruction and
staff development. Plans reflect the responsibilities outlined in Education
That Is Multiculturd Regulations adopted by the State Board of Educa-
tion in 1994 (COMAR 13A.04.05). Loca school systems submit annual
progress reports on their plans to the Maryland State Department of
Education.

What types of
programs are
implemented in

local school systems?

Examples of school system programs include expanding curriculum
guiddines to reflect a greater depth of information about the contributions
of diverse groups, offering teacher training courses on multicultural
education, establishing resource centers for use by educators, and provid-
ing educational activities to promote understanding and reduce prejudice.




What resources and
services does

the Maryland

State Department
of Education
provide?

The Maryland State Department of Education maintains a reference
collection of multicultural books and has published and distributed to al
public schools “Multicultural Connections,” an annotated multicultural
resource directory for educators. The Department aso provides on-going
assistance to local school systems in developing and implementing their
five-year plans.

In fulfillment of the State regulations, the Maryland State Department of
Education reports progress annualy to the State Board of Education and
promotes an inclusive multicultural focus in state assessments, publica
tions, and school improvement initiatives.

Where can | get
more information
about Education That
Is Multicultural?

Contact the Equity Assurance and Compliance Branch at 410-767-0425
or cdl your locd school sysem centrd office for the name of the indi-
vidua responsible for coordinating the implementation of Education That
Is Multicultural.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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e 2 8 ofF PrescHooL YouNGsTERs (HIPPY)

What is HIPPY?

Revised March 2003

HIPPY is the Home Instruction for Parents of Preschool Youngsters. The
program recognizes that parents are their child’s first and most important
teacher and helps them work with their three-, four-, and five-year-olds at
home. The program helps these children build their skills and confidence
before starting school. HIPPY also provides parents with an enhanced
sense of their own abilities and the satisfaction of teaching their own
children.

HIPPY originated in Israel in 1969 as a program to serve parents with
limited formal education. The program has grown to a world-wide move-
ment and now serves more than 15,000 families across the United States.
Maryland’s HIPPY programs operate in public and community-based
settings.

How does the program
help parents teach
their children?

The HIPPY program builds on the basic bond between parents and chil-
dren. Supported by easy-to-use activity packets, home visits, and group
meetings, parents learn how to prepare their children for success in school
and beyond.

While their children are three to five years old, parents receive a progres-
sive series of 90 weekly packets of daily activities. Parents practice these
activities by role-playing them with paraprofessionals before helping their
children complete them. Every other week, parents attend group meetings
with other parents and HIPPY staff.

What skills does
HIPPY teach?

HIPPY s structured curriculum combines learning and play to help par-
ents encourage their children to recognize shapes and colors, tell stories,
follow directions, solve logical problems, and acquire other school readi-
ness skills. Instruction also includes nine story books per year and helps
develop language skills. It generally takes parents and children 15-20
minutes a day to complete the activities.

How is HIPPY funded?

Maryland’s HIPPY programs are funded through nonprofit and business
partnerships as well as Federal Title 1, Even Start, State Compensatory
Education, and Targeted Poverty Grant funds. Although no funds are
allocated from the Maryland State Department of Education (MSDE), the
Department supports the program by participating in a state cluster fee
structure, which lowers the fees for all programs, and by coordinating
HIPPY staff training and special events.




Where are Maryland currently has seven HIPPY programs statewide that assist more
Maryland’s than 500 families per year. The programs are:
HIPPY programs? ) )

Baltimore City

George G. Kelson Elementary School

410-383-0288

Madison Avenue Outreach Center
410-523-1828

Baltimore County
Baltimore County Public Schools
410-887-4314

Calvert County
Calvert County Public Schools
410-535-7264

Caroline County
Caroline County Public Schools
410-479-3580

Queen Anne’s County
Queen Anne’s County Public Schools
410-758-2403

Worcester County
Snow Hill Elementary School
410-632-1155

Where can | learn To learn more about HIPPY, contact Barbara Scherr, Specialist, Program
movre about HIPPY? Planning and Special Projects, Maryland State Department of Education,
200 West Baltimore Street, Baltimore, MD 21201, or call 410-767-0291.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at
www.marylandpublicschools.org
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is a Success for al leaners is at the heart of a Professionad Development

Professional
Development School?

School. Its mission is lifelong learning by providing a place where future
teachers, practicing teachers and college/university faculties learn to-
gether dong with their students. Future teachers participating in a Profes-
siona Development School may be undergraduate or graduate students,
depending on their college/university’s program. They take part in a year-
long internship, arriving at school in August & the same time as the
teachers and participating throughout the year in al aspects of a teacher’s
life in the schoal.

Why establish a
Professional
Development School?

Since the mid-1980's, nationa school reform efforts have focused on the
Professonal Development School concept as an innovation which will
lead to greater success for dl learners. In 1995, after statewide teams
studied ways to better train future teachers and prepare students, the
Redesign of Teacher Education was issued by the Maryland Higher
Education Commission and the Maryland State Department of Education.
It caled for a strong academic foundation which would link changes in
teacher education programs with school improvement efforts throughout
Maryland. Because of its emphasis on learning by teachers as wedll as their
students, the Redesign stresses the Professional Development School as
the best structure for bringing together reforms for teaching and learning.

Who starts a
Professional
Development School?

A school or school system and a collegef/university can initiate a Profes-
sona Development School relationship. A key component of a Profes-
sond Development School is thet it is a collaboration where al congtitu-
ents work together to create a learning environment that meets the needs
of al involved.

What are the benefits
of a Professional
Development School?

Students enrolled in Professonal Development Schools benefit from
being taught by teachers who are focused on teaching excellence. Also,
Professiona Development Schools have additional resources in terms of
materials and the number of adults working with children. Future teachers
participate in extended internships which enable them to truly experience
all aspects of teaching.

Opportunities are provided for continued growth and development for
current teachers and college and university faculty. Teacher education
programs aso benefit through having increased involvement in schools.




How are Professional
Development Schools
different from
traditional schools?

Similar in many ways to traditiona schools, Professona Development
Schools are unique in a number of ways. For example, a Professional
Development School may be comprised of one or several schools which
include the college/university as part of its structure. Each Professional
Development School has a unique character and may have a specia
emphasis such as technology, career preparation, reading, special educa
tion or early childhood education.

How are Professional
Development Schools
funded?

To date, 92 Professona Development Schools are part of a network
which receives funds administered by the Maryland State Department of
Education. Funding includes grants from the Maryland Higher Education
Commission as well as grants from the U.S. Department of Education in
the form of the Dwight D. Eisenhower Professona Development Activi-
ties Grants, Gods 2000 Grants, and a Title Il Teacher Quality Enhance-
ment Grant. Grants from the U.S. Departments of Education and Labor
(Career Connections) have aso supported Professional Development
Schools. Participating schools, school systems, and colleges/universities
aso provide funding.

Where are
Maryland’s
Professional
Development Schools
located?

The Maryland State Department of Education sponsors a statewide net-
work of Professonal Development Schools which receive funding admin-
istered by the date. Participating ingtitutions of higher education include
Anne Arundel Community College, Bowie State University, College of
Notre Dame, Coppin State College, Frostburg State University, Goucher
College, Hood College, Johns Hopkins University, Loyola College,
Morgan State University, Mount St. Mary’s College, Sdlisbury State
University, St. Mary’s College, Towson University, University of Mary-
land College Park, University of Maryland Batimore County, University
of Maryland Eastern Shore, Villa Julie College, Washington College, and
Western Maryland College.

Participating school districts which have Professional Devel opment
Schools in partnerships funded and administered by the state are
Allegany, Anne Arunddl, Batimore City, Batimore, Carroll, Cecil,
Frederick, Harford, Howard, Kent, Montgomery, Prince George's, Queen
Anne's, St. Mary’s, and Wicomico.

Other dites are emerging on the Eastern Shore as well as in Garrett and
Washington Counties in the western part of the State.

For more information, contact the Program Approva and Assessment
Branch of the Certification and Accreditation Divison at 410-767-0390.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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TEACHING STANDARDS

What is the National
Board for Professional
Teaching Standards?

Revised May 2001

The National Board for Professona Teaching Standards (NBPTS) is an
independent, nonprofit, nonpartisan organization governed by a 63-
member Board of Directors comprised primarily of classroom teachers.
Its purpose is to improve student learning in America's schools by devel-
oping a system of advanced, voluntary certification for eementary,
middle, and high school teachers. The National Board is establishing
rigorous standards and assessments for what accomplished teachers
should know and be able to do.

What is National
Board Certification?

National Board Certification is acknowledgment that a teacher is highly
accomplished, having met chalenging professiona teaching standards as
evidenced by performance-based assessments. At the present time, there
are nearly 10,000 teachers nationwide who have achieved Nationa Board
Certification. Completion of the process is recognized as a valuable
professional development experience.

Who is eligible?

At the time of application, a candidate must hold a baccalauresate degree,
have taught successfully for a minimum of three years, and have held a
valid professiond state teaching certificate for those three years, or, where
a certificate is not required, taught in schools recognized and approved to
operate by the State.

What are the National
Board Certification
areas?

Currently, certification is being offered in the following areas:
Early Childhood/Generdist (ages 3-8)

Middle Childhood/Generdist (ages 7-12)

Early Adolescence/Generalist (ages 11-15)

Early Adolescence/English Language Arts (ages 11-15)

Early Adolescence/Mathematics (ages 11-15)

Early Adolescence/Socid Studies-History (ages 11-15)

Early Adolescence/Science (ages 11-15)

Adolescence and Y oung Adulthood/English Language Arts (ages 14-18+)
Adolescence and Y oung Adulthood/Mathematics (ages 14-18+)
Adolescence and Y oung Adulthood/Socia Studies-History (ages 14-18+)
Adolescence and Y oung Adulthood/Science (ages 14-18+)

Early Childhood and Middle Childhood/Art (ages 3-12)

Early Childhood and Middle Childhood/Music (ages 3-12)

Early Childhood and Middle Childhood/Physica Education (ages 3-12)
Early Childhood and Middle Childhood/World Languages Other than

English (ages 3-12) (continued on back of page)




What are the
National Board

Certification areas?
(continued)

Early Childhood and Middle Childhood/English as a New Language
(ages 3-12)

Early Adolescence through Young Adulthood/Art (ages 11-18+)

Early Adolescence through Y oung Adulthood/Music (ages 11-18+)

Early Adolescence through Y oung Adulthood/Physical Education
(eges 11-18+)

Early Adolescence through Y oung Adulthood/English as a New
Language (ages 11-18+)

Early Adolescence through Y oung Adulthood/World Languages Other
than English (ages 11-18+)

Early Adolescence through Y oung Adulthood/Career and Technical
Education (ages 11-18+)

Early Childhood through Young Adulthood/Exceptiona Needs Speciaist
(ages birth-18+)

Early Childhood through Young Adulthood/Library Media (ages 3-18+)

What is the assessment
process for National
Board Certification?

The assessment process is two-tiered and consists of compiling a student-
centered portfolio and completing assessment center exercises. Candi-
dates submit four portfolio entries. Three of the entries are classroom-
based and include two videos that document the candidate's teaching
practice through student work. The fourth entry documents the
candidate's work with students' families and community, and collabora-

tion with the professonad community. Anaytica and reflective commen-
tary accompanies al documentation.

The Assessment Center consists of six 30-minute prompts that require
candidates to demonstrate their knowledge of subject matter content.
These written assessments focus on teaching and content knowledge.
Maryland Assessment Centers are located in Baltimore, Bethesda, Col-
lege Park, Columbia, Lanham, Pikesville, Salisbury, and Towson.

What does National
Certification Cost?

The current assessment fee is $2,300. Other expenses may include copy-
ing costs, videotapes, tape duplication, and postage.

What is Maryland doing
to help teachers with
National Board
Certification?

In 1999, the Maryland Genera Assembly established a permanent pro-
gram of date and locd ad to pay the fee for public school teachers
seeking National Board Certification. Legidation enacted in 2001 in-
creased the number of teachers for which funding is available from 300 to
500. In addition, MSDE, in collaboration with colleges/universties,
business, and teachers associations, sponsors the Maryland National
Board Candidate Support Network. Candidates voluntarily attend
monthly meetings on designated Saturdays at specified locations through-
out the state. Maryland’'s Nationa Board Certified Teachers facilitate the
meetings. Through this network, candidates receive technical, intellectual,
logistical and emotional support as they progress through the assessment
process. Loca school systems have identified a contact person for their
respective school system.

For more information, call the Division of Certification and Accreditation at 410-767-0406, the public information line
at 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free), or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is EEEP is a state-funded pre-kindergarten program for four-year-old children
the Extended potentidly at risk of faling in school. The god is to provide learning expe-
Elementary riences that help children develop and maintain the basic skills necessary

Education Program
(EEEP)?

for successful school performance by providing developmentally appropri-
ate experiences that address the literacy, cognitive, socia, emotional and
physical needs of young children. Maryland has EEEP pre-kindergarten
classrooms in 33% of al dementary schools.

Loca school systems must develop policies and procedures for implement-
ing pre-kindergarten programs that are in accordance with COMAR
13A.06.02. Under these regulations, an EEEP dte operates one morning and
one afternoon session five days a week for a minimum of 2.5 hours daily
per sesson. Each classroom has 20 students and is staffed with one date-
certified early childhood teacher and a quaified full-time assistant.

Each school system is required to review its program every three years in
accordance with the Standards for Implementing Quality Early Learning
Programs, which cover program management, the quality of early education
in the classroom, staff development, and procedures for communication
with kindergarten and first grade teachers as well as public/private partner-
ship with child care programs.

Who is
eligible
for EEEP?

Each locd school system’s enrollment policies and procedures determine
the digibility of four-year-old children in accordance with statewide student
eligibility and sdlection criteria appearing in COMAR 13A.06.02.05. This
ensures that those children with the greatest educationa needs are being
enrolled in the program. There are three types of digibility:

B Automatic Enrollment Criteriat A local school system automatically
enrolls four-year-old children residing in the attendance area into the
program if any one of the following applies to the child: limited English
proficiency and limited English proficient; homelessness, even if the
capacity of 20 students per class is exceeded; or prior participation in a
Head Start or Even Start program.

B Prioritized Criteriac A locad school system gives priority for enrollment
to children who reside in the attendance area for whom any of the
following criteria apply: referral; emergency and hedth stuations; or
home and family circumstances. COMAR 13A.06.02.03 defines these
prioritized criteria. (continued on back)




Who is eligible
for EEEP?

B Out-of-Attendance Area Criteria: If all available pre-kindergarten
vacancies are not filled by using either the automatic enrollment
criteria or the prioritized criteria for student eigibility and selection,
a school may enroll those from outside its attendance area if the
students are dligible, based on the automatic enrollment or prioritized
criteria for student digibility and selection.

What are the

long-term effects
of EEEP?

An analysis on the long-term effects of EEEP pre-kindergarten programs
indicates that enrollment in the program has a postive effect on the
participants school performance through elementary and middle school.
The findings also suggest that participation in EEEP pre-kindergarten
programs significantly reduced the number of children who were
identified as having disabilities or for placement in specid education.

How is EEEP funded?

The state legidature approves funding for the program. Loca school
systems may combine EEEP, Title I, and State Compensatory Education
funds as well as Targeted Proverty Grants and the Governor’'s Early Grade
Initiative Funds to operate the pre-kindergarten programs.

How are schools
selected to receive
EEEP funds?

According to COMAR 13A.06.02.04, before applying for EEEP funds, a
local school system must rank its elementary schools according to the
percentage of children eligible for free and reduced price meds. The
system then determines priority for the need of pre-kindergarten programs
using the following criteria, applying them equaly across dl of its
elementary schools:
 The relationship of the EEEP pre-kindergarten program and
school improvement
» Demographic factors such as school mobility and level of
literacy proficiency
» The need for high quaity early childhood education programs
for each school’s attendance area
* The need for public and private partnerships to link EEEP
pre-kindergarten programs with child care, Head Start, and family
education services.

For more information, contact Chief, Early Learning Section at 410-767-0342, the public information line at 410-767-0600 (Baltimore
area) or 1-888-246-0016 (toll free), or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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MARYLAND READING
NETWORK

What is the Maryland
Reading Network?

Revised April 2002

The Maryland Reading Network is one of the activities of the Center for
Reading Excellence, a collaboration with the Maryland State Department of
Education, Johns Hopkins University and the Kennedy Krieger Institute.
Together with local school systems in Maryland, the network is designed to
disseminate and share research-based, best practices about reading for all
audiences (classroom teachers, administrators, institutions of higher educa-
tion and others) in the state. These educators are committed to developing
and modeling effective reading programs for students in schools throughout
the state.

Why was the
Maryland Reading
Network established?

The Maryland Reading Network was established to address a widespread
concern about how to teach reading effectively. During the 1996-97 school
year, a committee of classroom teachers and reading supervisors from local
school systems, as well as representatives from institutions of higher educa
tion, met regularly for several months and decided that a network of profes-
sional educators from local school systemsin Maryland should be formed.
The purpose of the network is to extend understanding of how reading is
learned and to provide models of effective reading programs.

Who are the
participants?

Each local school system in Maryland is invited to select participants to
form local network teams. There are school teams of early childhood/pri-
mary teacher, intermediate teachers, secondary teachers, and a higher educa-
tion network. On the school teams, a staff development specialist in reading
from the central office level, school level administrator and reading resource
or other teachers from the same school comprise the local Maryland Reading
Network team. In this way, both building level and system level reading is
addressed.

What are the
Maryland Reading
Network’s goals?

Each Maryland Reading Network team will create a plan to implement a
balanced reading program at their school. Participating schools will become
observation sites for exemplary reading instruction. School level administra-
tors will provide training for all members of the school community (teach-
ers, parents, other interested persons) regarding the reading program in the
school. Central office representatives will provide system-wide staff devel-
opment in reading and provide assistance and support in reading to teachers
in participating schools. Teachers will work closely with other teachers to be
sure the entire school has a comprehensive reading program. The other
networks such as the Institutions of Higher Education Network will work to
disseminate best practices with pre-service and experienced teachers.




How does it work? A network among participating team members is developed during the
year, through summer institutes, briefings, symposiums and other events.
Expertsin the field of reading are invited to make presentations on topics
of need or interest and participants then make plans for incorporating
information from the presentations in their own local schools. Meetings
following the summer ingtitute address issues and help to solve prablems
the participants might encounter as they work to bring a balanced reading
program to the school. In addition, participants work with educators from
other local school systems to share ideas and strategies which have been
effective in their own schools.

How can | learn more To learn more about the Maryland Reading Network and other reading

about the Maryland initiatives, contact Specialist in Reading and Communication Skills,

Reading Network? Maryland State Department of Education, 410-767-0721, or the Center
for Reading Excellence, Johns Hopkins University, 410-261-3630.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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ReaDING CONTENT REQUIREMENTS FOR
ACTS 34 CURRENT, FuTURE MARYLAND TEACHERS

200 W. Baltimore Street ¢ Baltimore, MD 21201 <+ Nancy S. Grasmick, State Superintendent of Schools

How will the
regulatory changes
affect Maryland
teachers?

Revised June 2001

The Code of Maryland Regulations (COMAR) was amended in 1998 to
require dl prospective and current Maryland teachers to take additional
reading theory and methodology coursework for certification or recertifi-
cation. Previoudy, the state had required early childhood and elementary
school teaching candidates to take only one course in reading. Most
middle and high school teachers were not required to take any reading
COUrses.

Why are additional
reading courses
necessary?

Because reading is an essentia skill across al content aress and dl grade
levels, every teacher is chalenged to promote literacy. Lagging growth in
eighth grade Maryland School Performance Assessment Program reading
scores and poor performance on the National Assessment of Educational
Progress reading test underscore our need to ensure that every teacher is
equipped with the tools needed to diagnose reading problems and help
students overcome this enormous obstacle to learning.

The reading coursework will provide formal training in such areas as
language development, phonics, cognitive responses to reading, and
andysis of student performance. The state works closely with the higher
education community to ensure that the content is tailored to meet teach-
ers needs most effectively.

What courses will
teachers have
to take?

The State Task Force on Reading, formed in 1997, recommended 12
semester hours in the following content for regular and specid education
teachers at the early childhood and eementary levels:
1. Processes and Acquisition of Reading
Explains the process of language development, including the impact
of phonemic awareness, and how the brain responds to reading
acquisition.
2. Ingruction of Reading
Shows teachers how to use a baanced program of phonics, semantics,
and syntactics in teaching reading.
3. Materials for Teaching Reading
Exposes teachers to a variety of texts to be used in ther classes and
explains strategies for selecting and evauating materials.
4. Assessment for Reading Instruction

Shows teachers how to use state, local, and classroom reading
assessment data to make ongoing instructional modifications.

(continued on back of page)




What courses will
teachers have

to take?
(continued)

Six semester hours in the following content were recommended for

regular and special education teachers at the secondary level and N-12 or

K-12 levels:

1. Methods of Teaching Reading in the Secondary Content Area,
Part |
Outlines the essentids of the reading process. Introduces teachers to
the purposes of reading; methods of assessing student reading;
cognitive strategies in reading; methods of incorporating reading
through student-centered instruction; and motivations for reading.

2. Methods of Teaching Reading in the Secondary Content Area,
Part 11
Expands on Part |, enabling teachers to apply theories, strategies, and
practices in daily classroom instruction.

Can these reading
requirements be
waived?

Loca superintendents may request an exemption of these new require-
ments for certificated teachers who are at least 55 years old or who have

been employed by public or approved nonpublic schools for at least 25
years.

The State Superintendent of Schools may also waive specific coursework
requirements on an individua bass if he or she determines that the
gpplicant’s preparation or experience is adequate to justify the waiver.

Teachers must submit officia documentation of the preparation or experi-
ence that will be used to satisfy the reading requirements, including
approval of the request by the loca superintendent.

Can teachers “test out”
of the reading
requirement?

Yes, early childhood, elementary, and specid education teachers at the
early childhood and elementary levels may test out by achieving the
qudifying score of 173 on the Praxis Il assessment Reading Across the
Curriculum: Elementary. Educationd Testing Service is currently deve-
oping a test for the secondary level. Check the ETS web Ste at
www.teachingandlearning.org for testing information.

How long will
teachers have to
satisfy the
requirements?

Current preservice teachers will be able to graduate by fulfilling the
college or university program requirements under which they enrolled.
Teachers will have to fulfill the additiona reading coursework as part of
the dtate’s certification renewa requirements.

Current teachers will have at least a full certificate renewa period in
which to complete the additiona coursework. (Early childhood, elemen-
tary, and specid education [birth-grade 3, grades 1-8] teachers will have
a least two full renewd periods to satisfy al 12 semester hours))

Students graduating from an out-of-state approved teacher preparation
program and those last teaching out of state will not have to complete
additional coursework prior to assuming teaching positions in Maryland.
However, these teachers must satisfy the additiona requirements to renew
their certificates.

For more information, call the Division of Certification and Accreditation at 410-767-0412, the public information line at
410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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ReADING CONTENT REQUIREMENTS:
A TeacHer’s GUIDE
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Nancy S. Grasmick, State Superintendent of Schools

Reviewed June 2001

Teacher

Age/Grade Level

Minimum Number
of Semester Hours
Required*

Time to Complete
Credits

Preservice Teacher
in MD-Approved
Program or Content
Mastery Applicant

*Early Childhood Education
*Elementary Education
*Specia Education:
*Birth - Grade 3
*Grades 1-8

12 Semester Hours

From time of enrollment in
approved program to completion
or by completion of content
mastery requirements

Preservice Teacher in
MD-Approved
Program or Content
Mastery Applicant

*Secondary Education
*Specia Education:
*Grades 6-12

6 Semester Hours

From time of enrollment in
approved program to completion
or by completion of content
mastery requirements

Preservice Teacher in
MD-Approved
Program or Content
Mastery Applicant

*N-12 Certificate

*Teachers of English
for Speakers of Other
Languages

6 Semester Hours

From time of enrollment in
approved program to completion
or by completion of content
mastery requirements

Teacher Seeking
Certificate Renewal
or Reinstatement

*Early Childhood Education
*Elementary Education
*Specia Education:
*Birth - Grade 3
*Grades 1-8

12 Semester Hours

2 Renewal Periods
*6 creditswithin 1st
renewal period
*6 creditswithin 2nd
renewal period

Teacher Seeking
Certificate Renewal
or Reinstatement

*Secondary Education
*Specia Education:
*Grades 6-12

6 Semester Hours

1 Renewal Period

Teacher Seeking
Certificate Renewal
or Reinstatement

*N-12 Certificate

*Teachers of English for
Speakers of Other
Languages

6 Semester Hours

1 Renewal Period

Resident Teacher

*Elementary Education

12 Semester Hours

By expiration of Resident
Teacher Certificate (renewable
for 3rd year)

Resident Teacher

*Secondary Education

6 Semester Hours

By expiration of Resident
Teacher Certificate (renewable
for 2nd year)

* Teachers who have aready taken comparable courses will be able to substitute those courses for the regquirements.
For more information, call 410-767-0600 (Baltimore area) Toll-Free 1-888-246-0016
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s 35 INTERVENTION PrROGRAM (EIIP)

FACTS 200 W. Baltimore Street ¢  BadtimoreMD 21201 ¢  Nancy S. Grasmick, State Superintendent of Schools

EARLY IDENTIFICATION AND

What is the Early
Identification and
Intervention Program
(ENP)?

Reviewed April 2002

The Early Identification and Intervention Program (EIIP) was devel oped
in response to a bill enacted in 1973 by the Maryland General Assembly
requiring that each student entering the first year in any primary grade in
any public school be evaluated for the purpose of identifying learning
disabilities.

In addition to ensuring that children are screened, the EIIP involves
referral, review and evaluation, as well as intervention services for stu-
dents whose screening results indicate areas of educational concern.
School-based review and evaluation teams, working with parents or other
appropriate family members, make decisions involving the provision of
these services for students.

What is the history
of the EIIP?

In response to the General Assembly’s mandate, the Maryland State
Department of Education (MSDE) developed an “observational screening
instrument,” atool that helps identify potential learning disabilities so that
children can receive the assistance they need to achieve their maximum
potential. Thisinstrument was used in all local school systems and was
revised in 1981. In 1996, the State Board of Education approved a mea-
sure allowing local superintendents to use alternative screening and
assessment methods to identify learning disabilities.

How do local
school systems
comply with the EIIP?

In 1997, MSDE created guidelines and criteria to assist local school
systems in developing EINP plans. These local plans guide the identifica
tion, referral, review and evaluation, and intervention services for those
students who may have educational needs or disabilities. Students who
may have a disability are referred for special education screening.

How does the EIIP
relate to special
education and other
school programs?

Special Education staff must be part of the EllP process to ensure that
sound decisions are made regarding the referral of students to special
education. Special Education is a partner and source of support in the EIIP
process. In addition, all public school programs, such as Title | and stu-
dent counseling, support the EIIP by participating in the review process
and by providing intervention services if needed.




What are the The six components of the EINIPR, required in all local school system plans,
six components include:

f the EIIP?
0 € » Goals Alignment: Local school systems are required to align

their goals for successful school performance with statewide
EllIP goals.

* Screening and Assessment: Each school system must have a
procedure for identifying children who show signs of potential
learning problems and must conduct a comprehensive evaluation
of those children’s ahilities to succeed in the school’ s instructional
program.

» Referral: School staff or family members bring concerns about
students to the attention of a school-based team which determines
the need for intervention and/or further evaluation.

* Review and Evaluation: Documented issues of concern about a
student’ s developmental level and/or ability to meet the expecta-
tions of the school’s instructional program are carefully considered
and decisions about the need for intervention, further referral, or
further evaluation are made. A plan of action is developed for
students with confirmed needs. These decisions are made by a
school-based team which includes professionals and family
members.

* Intervention Services: Modifications and supports both within
and outside the classroom are designed to promote student
success. These services are tailored to meet children’s individual
needs.

» Accountability: Each local school system must have a plan to
evaluate the effectiveness of its EIIP in identifying and assisting
students with learning disabilities.

How do Through EIIR, children are screened early in their school careers. This
students benefit allows children with identified learning disabilities to receive the help
from the ElIP? they need through instructional interventions or help in the classroom,

and, if necessary, support from specialized school programs. All of thisis
done while children are young so that they can immediately get the sup-
port they require to learn the knowledge, skills, and attitudes needed for
long-lasting success in school. Students in kindergarten and grades one
through three benefit from EINIP by receiving support for the early founda-
tions of learning that will maximize their potential for academic success.

For more information about ElIP, contact Early Intervention and Preven-
tion Specialist, Maryland State Department of Education, 410-767-7037.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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200 W. Baltimore Street ¢  Baltimore, MD 21201 ¢ Nancy S. Grasmick, State Superintendent of Schools

At what age
are children
required

to start school?

Revised February 2003

Eftective July 1 2002, the age of eligibility for enrolling prekindergarten, kindergar-
ten, and first grade students changed. The State Board of Education has adopted
September 1 as the cut-off date for the age of entrance to school according to the
plan outlined in COMAR 13A.08.02 Age for School Attendance for phasing in the
new date at the rate of one month per year as follows:

Prekindergarten: Beginning with the 2002-03 school year through the 2005-06
school year, a child admitted to the prekindergarten program in the public schools
shall be 4 years old or older on:

* October 31, 2003, if the child applies for entrance for the 2003-04 school year, or
* September 30, 2004, if the child applies for entrance for the 2004-05 school year.

Beginning with the 2005-06 school year and each school year thereafter, a child
admitted to the prekindergarten program in the public schools shall be 4 years old or
older on September 1 of the school year in which the child applies for entrance.

Kindergarten: Beginning with the 2003-04 school year through the 2006-07 school
year, a child admitted to the kindergarten program in the public schools shall be 5
years old or older on:

* November 30, 2003, if the child applies for entrance for the 2003-04 school year,

* October 31, 2004, if the child applies for entrance for the 2004-05 school year or

* September 30, 2005, if the child applies for entrance for the 2005-06 school year.

Beginning with the 2006-07 school year and each school year thereafter, a child
admitted to the kindergarten program in the public schools shall be 5 years old or
older on September 1 of the school year in which the child applies for entrance.

First Grade: Beginning with the 2004-05 school year through the 2007-08 school
year, a child admitted to the first grade in the public schools shall be at least 6 years
old on or before:

* November 30, 2004, if the child applies for entrance for the 2004-05 school year,
* October 31, 2005, if the child applies for entrance for the 2005-06 school year or
* September 30, 2006, if the child applies for entrance for the 2006-07 school year.

Beginning with the 2007-08 school year and each school year thereafter, children
admitted to first grade shall be at least 6 years old on or before September 1 of the
school year in which they apply for entrance. The local board of education may adopt
a regulation permitting a 5-year-old child, upon request of the parent/guardian, to be
admitted to first grade if the local superintendent or superintendent’s designee
determines that the child has demonstrated capabilities warranting early admission.




Is enrollment in
kindergarten
mandatory?

Yes. Every age-eligible child must be enrolled in kindergarten in either a
public school or a nonpublic school approved by MSDE, or enrolled in a
licensed child care or family child care program before enrolling in first
grade.

Can entrance
to kindergarten
be delayed?

Yes. State Board of Education regulations allow parents or legal guardians
to submit a one-year level of maturity waiver for a kindergarten-age child
if they believe that a delay in kindergarten attendance is in the best inter-
est of the child. The child, however, must attend kindergarten the next
year. For more information, see Maryland State Department of Education
Fact Sheet 49, Level of Maturity Waivers.

May children begin
prekindergarten,
kindergarten or
first grade early?

According to COMAR 13A.08.02 Age for School Attendance, local
school systems may adopt a regulation allowing for the early entrance of a
student to prekindergarten, kindergarten, and first grade:

V Prekindergarten: The local board of education may adopt a
policy permitting a 3-year-old child, upon request by the parent or guard-
ian, to be admitted to prekindergarten if the local superintendent of
schools or the superintendent’s designee determines that the child has
demonstrated capabilities warranting early admission.

V Kindergarten: The local board of education may adopt a policy
permitting a 4-year-old child, upon request by the parent or guardian, to
be admitted to kindergarten if the local superintendent of schools or the
superintendent’s designee determines that the child has demonstrated
capabilities warranting early admission.

V First Grade: The local board of education may adopt a policy
permitting a 5-year-old child, upon request by the parent or guardian, to
be admitted to the first grade if the local superintendent of schools or the
superintendent’s designee determines that the child has demonstrated
capabilities warranting early admission.

What happens if
children are

Since kindergarten is the first school experience for most children, there
will always be children, regardless of their age, who have difficulty

overwhelmed adjusting to the school routine. In this case, close communication between
. the child’s family and the child’s teacher is crucial for supporting the
?
by kindergarten: developmental growth of the child. Under certain circumstances, the
teacher may provide or arrange for specific intervention services to
address the child’s needs immediately and effectively.
How can | To learn more about your child’s entrance into school, contact the Earl
y

learn more?

Learning Office at MSDE at 410-767-0335 or write to the Maryland State
Department of Education, Early Learning Office, 200 W. Baltimore Street,
Baltimore, MD 21201.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at

www.marylandpublicschools.org

Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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Revised May 2001
What are the The School Breskfast and National School Lunch Programs (NSLP) offer nutri-
School Meals tious medls for students in public and private nonprofit schools across the coun-
programs? try. After-school snacks are also available through NSLP. In Fiscal 2000, schools
' in Maryland served more than 80 million meds and nearly 740,000 snacks to
students.
How did the Congress created the National School Lunch Program in 1946 after discovering
programs get that many young war recruits were in poor physica condition. Congress saw the
started? program as a nationa readiness measure because poor nutrition had endangered

our war effort. Congress authorized the School Breakfast Program when it passed
the Child Nutrition Act of 1966. On the federd levd, the programs are
administered by the U.S. Department of Agriculture, and in Maryland, they are
administered by the Maryland State Department of Education.

Does my child’s
school serve

Most public schools in Maryland offer breskfast for students daily. Cal your
school and ask if breskfast is served. If it is not, let the principa know you

breakfast? would like school breskfast to be an option for your child.
Is the food Definitely. All schoals participating in the school lunch and school breakfast
nutritious? programs are required by federd law to comply with the U.S. Department of

Agriculture's Dietary Guidelines for Americans and Recommended Dietary
Allowances (RDA). Over a week’s time, school lunches must provide 33.3% of a
student’s RDA for protein, cacium, iron, vitamin A and vitamin C. School
breakfast must provide 25%. Also, the week’s medls are to include no more than
30% of cdories from fat. Sodium and fiber are a'so monitored.

Is good taste
important?

Absolutely. As food and nutrition service personnd take steps to cut fat, sodium
and sugar, they’re aso working to prepare food kids will eat. They're attending
hands-on workshops with chefs to learn creative ways to prepare and flavor
foods. They're holding taste tests so children and parents can have a say in
what's served in the school dining room. They're expanding the number of
options available to children each day.

It's much easier to get a kid to try a greasy, high-fat burger than one made with
turkey and lowfat cheese. But School Medls professionas are making inroads.
Students are eating turkey burgers and enjoying kiwi. They’re getting
comfortable with lowfat dip for carrot sticks. They're exploring sdad bars and
making healthful choices. School Medls professionas are enthusiagtic about
continuing to make menu changes and encouraging students to try new foods.




Why all this emphasis
on nutrition?

Because it makes sense. Research has shown that children who eat well
do better in the classroom and perform better on standardized tests.

Researchers from Harvard University and Massachusetts Genera
Hospital are evauating a pilot program that provides breakfast for
students in their classroom each morning. Breskfast is free to al students,
regardiess of family income. The researchers have found that the program
has a positive impact on academics and behavior. A National Hedlth
Education Consortium study confirmed “a specific link between nutrition
and learning in children.” And the American Dietetic Association found
that children who eat well perform better in school because of “increased
problem-solving ability and better memory, verba fluency and
creativity.”

How much do School
Meals cost?

Each school system sets its own prices for School Breskfast and School
Lunch. Call your child's school for prices.

Can | prepay for my
child’s meals?

Nearly every school has a system in place to accept advance payment for
School Medls. Some schools offer a discount for prepaid meds. If you
would like detalls, cal your child's schoal.

What if | can’t afford
School Meals?

One of the objectives of the program is to make School Medls available at
an affordable price. The federa government and the State of Maryland
subsidize meds for sudents whose family income falls within certain
guidelines. Some students receive reduced-price meals, while others
receive their meals free.

At the beginning of each school year, your child’s school will send home
an Application for Free and Reduced-Price Meds. You may dso cal your
child's school to request an application. Once you have the form, al you
need to do is fill it out and return it. The school will let you know whether
or not your child qualifies. If you receive food stamps or Temporary Cash
Assstance (TCA), you may receive a letter telling you that you have been
directly certified. If you receive such a letter, you do not need to fill out
an application because your child is aready approved for free meals.

For more information, call the Nutrition and Transportation Services
Branch at 410-767-0199.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What are the The School Breskfast and National School Lunch Programs (NSLP) offer nutri-
School Meals tious medls for students in public and private nonprofit schools across the coun-
programs? try. After-school snacks are also available through NSLP. In Fiscal 2000, schools
' in Maryland served more than 80 million meds and nearly 740,000 snacks to
students.
How did the Congress created the National School Lunch Program in 1946 after discovering
programs get that many young war recruits were in poor physica condition. Congress saw the
started? program as a nationa readiness measure because poor nutrition had endangered

our war effort. Congress authorized the School Breakfast Program when it passed
the Child Nutrition Act of 1966. On the federd levd, the programs are
administered by the U.S. Department of Agriculture, and in Maryland, they are
administered by the Maryland State Department of Education.

Does my child’s
school serve

Most public schools in Maryland offer breskfast for students daily. Cal your
school and ask if breskfast is served. If it is not, let the principa know you

breakfast? would like school breskfast to be an option for your child.
Is the food Definitely. All schoals participating in the school lunch and school breakfast
nutritious? programs are required by federd law to comply with the U.S. Department of

Agriculture's Dietary Guidelines for Americans and Recommended Dietary
Allowances (RDA). Over a week’s time, school lunches must provide 33.3% of a
student’s RDA for protein, cacium, iron, vitamin A and vitamin C. School
breakfast must provide 25%. Also, the week’s medls are to include no more than
30% of cdories from fat. Sodium and fiber are a'so monitored.

Is good taste
important?

Absolutely. As food and nutrition service personnd take steps to cut fat, sodium
and sugar, they’re aso working to prepare food kids will eat. They're attending
hands-on workshops with chefs to learn creative ways to prepare and flavor
foods. They're holding taste tests so children and parents can have a say in
what's served in the school dining room. They're expanding the number of
options available to children each day.

It's much easier to get a kid to try a greasy, high-fat burger than one made with
turkey and lowfat cheese. But School Medls professionas are making inroads.
Students are eating turkey burgers and enjoying kiwi. They’re getting
comfortable with lowfat dip for carrot sticks. They're exploring sdad bars and
making healthful choices. School Medls professionas are enthusiagtic about
continuing to make menu changes and encouraging students to try new foods.




Why all this emphasis
on nutrition?

Because it makes sense. Research has shown that children who eat well
do better in the classroom and perform better on standardized tests.

Researchers from Harvard University and Massachusetts Genera
Hospital are evauating a pilot program that provides breakfast for
students in their classroom each morning. Breskfast is free to al students,
regardiess of family income. The researchers have found that the program
has a positive impact on academics and behavior. A National Hedlth
Education Consortium study confirmed “a specific link between nutrition
and learning in children.” And the American Dietetic Association found
that children who eat well perform better in school because of “increased
problem-solving ability and better memory, verba fluency and
creativity.”

How much do School
Meals cost?

Each school system sets its own prices for School Breskfast and School
Lunch. Call your child's school for prices.

Can | prepay for my
child’s meals?

Nearly every school has a system in place to accept advance payment for
School Medls. Some schools offer a discount for prepaid meds. If you
would like detalls, cal your child's schoal.

What if | can’t afford
School Meals?

One of the objectives of the program is to make School Medls available at
an affordable price. The federa government and the State of Maryland
subsidize meds for sudents whose family income falls within certain
guidelines. Some students receive reduced-price meals, while others
receive their meals free.

At the beginning of each school year, your child’s school will send home
an Application for Free and Reduced-Price Meds. You may dso cal your
child's school to request an application. Once you have the form, al you
need to do is fill it out and return it. The school will let you know whether
or not your child qualifies. If you receive food stamps or Temporary Cash
Assstance (TCA), you may receive a letter telling you that you have been
directly certified. If you receive such a letter, you do not need to fill out
an application because your child is aready approved for free meals.

For more information, call the Nutrition and Transportation Services
Branch at 410-767-0199.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What are the The Maryland Content Standards specify the essential knowledge and

Maryland Content ills that dl students are expected to learn by the end of specific

Standards? grades. These standards help to clarify for teachers, students, and

parents what students should master in reading, writing, mathematics,
and other core academic areas. Local school systems will use
Maryland's Content Standards to guide their own curricula,

How will content Specifying the essentid academic content and knowledge that dl
standards further students need to learn helps ensure that each student, regardless of

. wedlth, socia background, or geographic location, has an equa oppor-
Statew',? e school tunity to study a chalenging curriculum. The Maryland Content Stan-
reform dards support components of the Pre-K-12 Academic Intervention Plan,
the Middle Learning Years Task Force Report, and the Maryland State
Department of Education Strategic Plan.

Maryland's clearly defined, measurable content standards help ensure
that students statewide will be held to chalenging expectations and
have access to rigorous coursework. They aso bring an increased focus
and coherence to Maryland’'s public school system, driving Statewide
school reform efforts in curriculum, assessment, professiona develop-
ment, and accountability. The common vision provided by these con-
tent standards is the logical next step in statewide school reform, setting
the stage for even greater increases in student achievement.

Who developed the The development of the Maryland Content Standards took over a year

Maryland Content and a haf and involved more than 200 teachers, administrators, and

Standards? education experts from Maryland's 24 loca school systems,; the Mary-
land State Department of Education; and two nationa organizations
with standards development expertise, the Council for Basic Education
and Standards Work. The standards have undergone a rigorous review
process, during which they were compared to widely respected state
and national organization standards and examined by more than 40
experts. Quality Counts 2001, published by Education Week, awarded
Maryland an A for standards and accountability.




How will the The Maryland Content Standards were used to update the Maryland
Learning Outcomes, which drive the Maryland School Performance

standards affect Amr?ent Program (MSPAP), the statgi K-8 assessment program. In

state assessments 2002, MSPAP will be aigned with the new content standards. The high

such as MSPAP school assessments will test the Core Learning Goals that are embedded

and the new high in the Maryland Content Standards.

school assessments?

Where can | get The Maryland Content Standards are available on the School Improve-
more information ment website a www.mdk12.org. For more information about the
about the Maryland Maryland Content Standards, call the Division of Ingtruction, Maryland

Content Standards? State Department of Education, at 410-767-0316.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is the The Maryland Modd for School Readiness (MMSR) is a framework for teach-
Maryland Model ers to hep them ingruct and assess young children in the skills they need to be
for School ready for school. In order to implement the MM SR effectively, teachers of
Readiness? young children receive intensive staff development that currently includes the

following elements:

Maryland’s definition of “school readiness’

Vison and belief statement for primary level assessment

End of kindergarten expectations

Primary Assessment Planning Guide, which aigns locd curriculum,

instruction, and assessment for early childhood education programs

+ Systematic assessment method which matches classroom instruction with
the Work Sampling Systenmm* (WSS) or compatible assessment systems

+ Focus on assessment, instruction, family communication, and articulation
among early childhood programs.

* & o

*

How does the
MMSR define
children’s
readiness
for school?

MMSR defines school readiness as the state of early development that enables a
child to engage in and benefit from primary learning experiences. As a result of
family nurturing and interactions with others, a young child in this stage has
reached certain levels of physical well-being and motor development, social and
emotiona development, language development, cognition and general
knowledge. School readiness acknowledges individual approaches toward
learning as well as unique experiences and backgrounds of each child.

How does the
Work Sampling
System (WSS)
relate to

the MMSR?

The MMSR includes the WSS that is nationally and internationally considered a
state-of-the-art assessment system for early learning. The WSS helps teachers
document and assess children’s skills, knowledge, behavior, and academic
accomplishment across a variety of developmental and curricular areas. Through
observation, recording, and evaluating everyday classroom experiences and
activities, teachers gain a better understanding of what students know, are able
to do, and what they ill need to work on. Thus, the WSS is not a conventiond
readiness test. It is designed to support the learning of each student toward
consistent expectations across seven developmental and curricular domains:

¢ Socid and Persond Development ¢ Language and Literacy
¢+ Mathematical Thinking ¢ Scientific Thinking
¢ Social Studies ¢ The Arts

¢ Physical Development
Some loca school systems and early childhood providers are using compatible
assessment systems that reflect the curricular domains of the WSS.
(*™ Trademark for Rebus, Inc at www.rebusinc.com or 1-800-435-3085)




How does the
MMSR work in the
classroom?

Teachers and providers implement MMSR by:

¢ Planning ingtruction that aligns curriculum, assessment and instruction

¢ Observing and documenting students performance

+ Modifying ingtruction to meet each student’s strengths and needs as a result
of ongoing documentation of students performance in the classroom

+ Communicating readiness expectations and students' learning profiles with
families so that they can support their children’s learning & home

¢ Articulating students progress with receiving teachers and instructional
specidists. Early care providers articulate children’s progress with public
schools.

What are the
benefits for
teachers and
students?

Teachers gain an in-depth understanding of children’s learning which alows
them to probe more deeply into the learning potentid of every child in their
classrooms. Children benefit from teachers who are intent on understanding their
individua strengths and needs. They aso gain from the communication between
their teachers and their families who work together so that early school years are
a positive experience.

Who is
participating?

As of school year 2000-01, 1300 kindergarten teachers from al 24 loca school
systems received MM SR saff development. Most of the school systems also
include prekindergarten teachers in the staff development program. In addition,
early childhood specia educators have participated in the MM SR taff
development. MSDE dso offers MM SR Indtitutes on Mathematics, Science, and
Early Literacy to teachers who have had at least one year of basc MMSR
training. MMSR aff development is aso being implemented in the Head Start
and child care programs across the date.

How does the use
of WSS relate to
readiness baseline
information?

For the firgt time in school year 2000-01, kindergarten teachers from al loca
school systems used WSS to generate information on student readiness for every
county. The information includes the teachers assessment of students on
sdected WSS performance indicators across the seven WSS domains. The
information is reported out for three categories reflecting the full range of skills
that young children bring to kindergarten. Children who are “fully ready”
demongtrate the skills and behaviors which are needed to meet typica
kindergarten expectations. Students “approaching” readiness inconsistently
demonsdtrate these skills and require targeted support. Those students who are
rated “developing” need considerable instructional support.

How can the WSS
baseline
information be
used?

Basdine information on entering kindergartners is primarily used to assst
teachers, providers, and policymakers to:
+ Develop community needs assessment regarding the skill levels of children
entering kindergarten
+ Taget federa, state, and locd funds for early childhood programs and
support services
Develop forums for building partnerships
Enhance curricular and intervention for young children.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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child to engage in and benefit from primary learning experiences. As a result of
family nurturing and interactions with others, a young child in this stage has
reached certain levels of physical well-being and motor development, social and
emotiona development, language development, cognition and general
knowledge. School readiness acknowledges individual approaches toward
learning as well as unique experiences and backgrounds of each child.

How does the
Work Sampling
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observation, recording, and evaluating everyday classroom experiences and
activities, teachers gain a better understanding of what students know, are able
to do, and what they ill need to work on. Thus, the WSS is not a conventiond
readiness test. It is designed to support the learning of each student toward
consistent expectations across seven developmental and curricular domains:

¢ Socid and Persond Development ¢ Language and Literacy
¢+ Mathematical Thinking ¢ Scientific Thinking
¢ Social Studies ¢ The Arts

¢ Physical Development
Some loca school systems and early childhood providers are using compatible
assessment systems that reflect the curricular domains of the WSS.
(*™ Trademark for Rebus, Inc at www.rebusinc.com or 1-800-435-3085)




How does the
MMSR work in the
classroom?

Teachers and providers implement MMSR by:

¢ Planning ingtruction that aligns curriculum, assessment and instruction

¢ Observing and documenting students performance

+ Modifying ingtruction to meet each student’s strengths and needs as a result
of ongoing documentation of students performance in the classroom

+ Communicating readiness expectations and students' learning profiles with
families so that they can support their children’s learning & home

¢ Articulating students progress with receiving teachers and instructional
specidists. Early care providers articulate children’s progress with public
schools.

What are the
benefits for
teachers and
students?

Teachers gain an in-depth understanding of children’s learning which alows
them to probe more deeply into the learning potentid of every child in their
classrooms. Children benefit from teachers who are intent on understanding their
individua strengths and needs. They aso gain from the communication between
their teachers and their families who work together so that early school years are
a positive experience.

Who is
participating?

As of school year 2000-01, 1300 kindergarten teachers from al 24 loca school
systems received MM SR saff development. Most of the school systems also
include prekindergarten teachers in the staff development program. In addition,
early childhood specia educators have participated in the MM SR taff
development. MSDE dso offers MM SR Indtitutes on Mathematics, Science, and
Early Literacy to teachers who have had at least one year of basc MMSR
training. MMSR aff development is aso being implemented in the Head Start
and child care programs across the date.

How does the use
of WSS relate to
readiness baseline
information?

For the firgt time in school year 2000-01, kindergarten teachers from al loca
school systems used WSS to generate information on student readiness for every
county. The information includes the teachers assessment of students on
sdected WSS performance indicators across the seven WSS domains. The
information is reported out for three categories reflecting the full range of skills
that young children bring to kindergarten. Children who are “fully ready”
demongtrate the skills and behaviors which are needed to meet typica
kindergarten expectations. Students “approaching” readiness inconsistently
demonsdtrate these skills and require targeted support. Those students who are
rated “developing” need considerable instructional support.

How can the WSS
baseline
information be
used?

Basdine information on entering kindergartners is primarily used to assst
teachers, providers, and policymakers to:
+ Develop community needs assessment regarding the skill levels of children
entering kindergarten
+ Taget federa, state, and locd funds for early childhood programs and
support services
Develop forums for building partnerships
Enhance curricular and intervention for young children.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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ScHooL IMPROVEMENT TEAMS

200 W. Baltimore Street ¢  BadtimoreMD 21201 ¢  Nancy S. Grasmick, State Superintendent of Schools

What is a
School
Improvement Team?

Reviewed April 2002

A School Improvement Team (SIT) is agroup of individuals from the
school community who meet to ensure that activities outlined in the
School Improvement Plan are completed and are helping students achieve
all they can. In some school systems, a SIT may have other or additional
responsibilities. Membership on this team usually represents the entire
school community, including parents, older students, teachers,
administrators, and business partners. Typically, aSIT meetstwice a
month to discuss how the school plan is working and if it is achieving
the desired results. Most school systems have developed their own
School Improvement Team guidelines for membership and responsibili-
ties. The state expects a School Improvement Team to follow local school
system guidelines.

Why is there a
need for a School
Improvement Team?

A School Improvement Team is part of Maryland' s approach to improving
schools. It is based on national research that shows the best schools are
those which involve all of the school’s stakeholders in making important
decisions about school improvement.

What is a
School
Improvement Plan?

A School Improvement Plan is an outline of how each school will work
to meet state standards that have not been reached. The School
Improvement Plan represents the school’ s plan to address the students’
most pressing needs through long-term goals and short-term objectives.
In includes a yearly focus, timelines, persons responsible for managing
activities, and a plan for measuring how well the activities are helping
students improve.

Every public school in Maryland is required to have a School
Improvement Plan (COMAR 13A.01.04.06).

Since the population of every school is different, each school’s plan is
unique. It usually follows a format adopted by the local school system.
What isimportant is that it represents the focus and aim for the many
members of the school community. It is a blueprint created by members
of the school community to improve their school and help al students
meet state standards.




How does someone Membership on SIT varies in each system and may vary in each school.
become a member Usually a member represents a larger group (e.g., parents), a grade

of the School level or team, or a school committee (e.g., reading improvement).
Additionally, the school’s principal usually serves on the SIT. What is
important about a SIT's membership is that there is representation of all
interested members of the school community. This group can then help
communicate important information or decisions to the rest of the school
community. If interested in becoming a member, call the principal of your

Improvement Team?

local school.
How is a School Through the analysis of student achievement scores, goal setting,
Improvement Plan monitoring, and evaluation of how the school-based programs are
developed? meeting the needs of students, a SIT can help students achieve

satisfactory or excellent standards. School members, including
administrators, teachers, parents, older students, and community partners,
usualy participate in the development and revision of the School
Improvement Plan. Most school systems have adopted their own process
and time frame for this. Contact your local school for more specific
information.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201




FACTS FACTS FACTS FACTS
FACTS FACTS FACTS FACTS
FACTS FACTS FACTS FACTS
FACTS FACTS FACTS FACTS
FACTS

FACTS
FACTS
FACTS

FACTS

MARYLAND STATE DEPARTMENT OF EDUCATION 5‘1’&

MSDE oN THE INTERNET:

MSDE Howme PaGe ScHooL IMPROVEMENT IN MARYLAND

MARYLAND ScHooL PERFORMANCE DATA
200 W. Baltimore Street ¢  BadtimoreMD 21201 ¢  Nancy S. Grasmick, State Superintendent of Schools

Does MSDE
offer information
via the Internet?

Revised March 2002

The Maryland State Department of Education maintains three web sites,
providing abundant facts and statistics about public education in Mary-
land. These sites were designed to accommodate a wide spectrum of users
with varying purposes and computer skills. Students, parents, educators,
and other stakeholders in public education will find a wealth of informa-
tion on these pages.

¢+ MSDE Home Page: www.msde.state.md.us
¢ School Improvement in Maryland: www.mdk12.org
¢+ Maryland School Performance Report: www.msp.msde.statemd.us

What information
does the
MSDE Home Page
contain?

The MSDE Home Page contains links to updated information, including:

+ Educational activities, legislation, programs, scholarships, and
statistics

¢+ Two MSDE publications: MSDE Bulletin and Maryland Classroom

+ Maryland State Board of Education information, including agendas,
policies, and member biographies

¢ A searchengine

¢+ An MSDE organizational chart and employee directory

¢ Links to other State resources.

What information
does the Maryland
School Performance
web site contain?

This web site offers detailed information about student performance,
including:

¢+ MSPAP data at state, system and school levels

+ Disaggregated M SPAP data

+ Frequently requested MSPAP trend data

¢ Maryland Functional Test data at state, system and school levels
+ Statistics such as attendance and dropout rates

+ Datafiles you can download.




What information The School Improvement in Maryland site was funded by a U.S. Depart-
does the ment of Education grant from the Office of Educational Research and
School Improvement Improvement. It is designed to help School Improvement Teams examine
in Maryland assessment data and identify the best instructional practices to improve

) ] student performance. Although this site was designed primarily for educa-
web site contain? tors, many parents, students, and other education stakeholders will benefit
from this perspective on Maryland’ s sustained school improvement
process.

This site provides valuable resources, including:

¢ MSPAP background information

¢ A history of education reform in Maryland

+ How to organize a School Improvement Team

+ Tipson writing a school improvement plan

+ Toolsfor collecting and analyzing data

+ How to identify short- and long-term school improvement goals

+ Recommendations about creating a school profile

¢+ MSDE's 10-step school improvement process

+ General and content-specific instructional strategies that promote
student success

+ Interactive opportunities such as “Ask the Expert”

¢ Links to useful school improvement resources.

What if | do not Y ou do not need a computer at home to access the Internet. You can visit
have Internet access your local library and use a computer equipped with SAILOR, Maryland's
or cannot find online public information network, to access the Internet. See Fact Sheet

) . #18 for a full discussion of SAILOR.
the information | need

on these web sites? If your local library does not have SAILOR, or if you would prefer to
speak with someone directly, call the Maryland State Department of
Education locally at 410-767-0600 or toll-free at 1-888-246-0016.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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THE PrAXIs SERIES: MARYLAND TEACHER

200 W. Baltimore Street ¢ Baltimore, MD 21201 <+ Nancy S. Grasmick, State Superintendent of Schools

CERTIFICATION ASSESSMENTS

What are the
assessments?

Revised May 2001

The Praxis Series area assessments for teacher candidates are adminis-
tered by a company called Educational Testing Service (ETS). The num-
ber of assessments required depends on the content area in which a
candidate will teach. Praxis | assesses basic reading, writing, and math-
ematics skills and is required for al candidates. Praxis |l assesses subject
matter and pedagogy skills in content areas. In content areas without an
assessment, the teacher candidates only need to pass Praxis |. The State
Board of Education approved Praxis qualifying scores in February 1999
and plans to review Maryland candidate performance in two years to
consider raising the qualifying scores.

Who takes these
assessments?

Any teacher candidate applying for an initid teacher certificate in
Maryland must pass the appropriate Praxis assessments. These
assessments replace the National Teachers Examination (NTE) previoudy
required by MSDE.

What is the schedule
for transition from
the NTE to the
Praxis Series?

Praxis | and Il qualifying scores are now being accepted from
certification candidates.

Qualifying scores from NTE examinations taken prior to June 30,
2000 will be accepted from certification candidates.

At what point do
teacher candidates
take the assessments?

Many teacher preparation programs require that students take the Praxis |
as an entrance requirement, generdly at the end of the sophomore yesr.
Praxis Il is usudly taken near the end of course work and student
teaching. Candidates from states that do not require these assessments
must take them to become certified in Maryland. Out-of-state candidates
who have dready taken the exams must meet Maryland's qudifying
scores.

Where and when can
candidates take the
assessments?

ETS administers the assessments six Saturdays per year, usudly in
September, October, December, February, March, and May, at 15 test
stes in Maryland located within two- and four-year ingtitutions of higher
education. This assessment schedule is also offered in al 50 states and in
a number of foreign countries. Test Sites and dates are listed in ETS's free
annud publication, the Registration Bulletin or on the website at
www.teachingandlearning.org.




How much do Praxis |: Candidates can take Praxis | by pencil and paper or by

the assessments computer. The paper verson of Praxis I, caled the PreProfessiona Skills

cost? Test (PPST), costs $25 per section plus a $35 registration fee per test date.

' This verson is given six times per year a the 15 Maryland test Stes. The

computer version of Praxis |, cdled the Computer Based Test (CBT), is
given year-round by appointment at select Sylvan Learning Centers and
costs $80 for one section, $105 for two, and $130 for three sections. In
either verson of the Praxis |, candidates may take dl of the test sections
a one dtting or at severd separate sessons.

Praxis I1: The cogt for Praxis Il varies depending on the number of tests,
ranging from one to three, required for each subject area, and on the type
of test items. For example, a one-hour multiple choice subject assessment
is $55, while the one-hour constructed-response subject assessment is
$70. The total cost for Praxis Il depends on your content area and the
number of requested tests. Check the ETS website.

Fees are subject to change without notice. Contact ETS for a current fee
schedule.

What type of financial If students are receiving financia aid and are enrolled in undergraduate or

assistance is available graduate school, they may qualify for a fee waiver covering the

for students taking the registration fee and one test fee. To be consdered for a waiver, students

Praxis? must submit a completed Fee Waiver Request Form which must be

) received by ETS by the appropriate deadline, and they must register for

tests required by an authorized score recipient such as a state department
of education or a university. This form and further information are
avaladle in the ETS Registration Bulletin. Students holding doctorate or
master’s degrees cannot qudify for the waiver.

Where do | get Forms and additiona information on registration procedures, fees and

more information? testing are included in the annual Registration Bulletin available a
teacher education offices, test centers, or from ETS. Non-standard testing
accommodations are available for test takers with disabilities who meet
ETS requirements. Contact ETS by mail at The Praxis Series, Educational
Testing Service, P.O. Box 6051, Princeton, NJ 08541-6051, by phone at
609-771-7395 or by e-mail at www.teachingandlearning.org.

To obtain more information about becoming a teacher in Maryland,
contact the MSDE, Divison of Cetification and Accreditation at 410-
767-0412 or check our website at www.msde.state.md.us/certification/
index.html.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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Revised September 2001
What is a gifted and The Annotated Code of Maryland § 8-201-8-204 outlines provisions for
talented student? gifted and talented education in the state. Maryland defines a gifted and
talented student as “an elementary or secondary student who is identified
by a professionally qualified individual as having outstanding abilitiesin
the area of: general intellectual capabilities; specific academic aptitudes;
or the creative, visual, or performing arts.”
What is the structure Gifted and talented education is under the direction of each local school

of gifted and talented system’s board of education. Services are selected for appropriateness in
programs in Maryland? helping students develop their gifts and talentsin a variety of ways, and

are provided through differentiated curriculum, differentiated instruction,
advanced-level classes, enrichment activities, mentoring, Saturday
classes, and summer opportunities. Contact your local school principal,
counselor, or your local board of education’s coordinator of gifted and
talented education for specific program information.

How are students All school systems use multiple ways to identify students in order to

identified for gifted include as many as possible. Procedures may include a combination of

and talented academic achievement, original solutions to real problems, auditions,

education services? portfolios, interviews, achievement or aptitude tests, or classroom obser-
vation.

How are Funding is provided primarily through the local board of education. Each

services funded? school system is eligible to apply to the Maryland State Department of

Education for a Program Development Grant to supplement local funds.
They may also apply for incentive grants to help develop or maintain
innovative programs for gifted and talented students and for competitive
grants to conduct one of many Maryland Summer Centers that are located

throughout the state.
What kind MSDE offers technical support to educators of gifted and talented stu-
of assistance dents, both on-site and in other settings. MSDE administers:

is available to local * Program Development Grants, a formula grant that is awarded to all
local school systems
school systems » Governor’s Excellence in Education Incentive Grants
from MSDE? « Maryland Summer Centers Program of summer enrichment
Maryland Summer Center applications are available from school
guidance personnel, the local coordinator of gifted and talented
education, or MSDE'’s website at www.msde.state.md.us.




What is being done

to assure

continued growth

and development

of gifted and talented
education in Maryland?

Coordinators of gifted and talented education are being trained to utilize
the Pre-K — Grade 12 Gifted Program Standards published by the National
Association for Gifted Children (NAGC) in 1998. These standards em-
body the Criteria for Excellence document developed in Maryland in 1983
and align closely with the recommendations made by Maryland educators
in 1994 for achieving world class standards in educating gifted and
talented students. The Governor's Commission on Gifted and Talented
Education on Maryland, along with the State Advisory Committee and the
Maryland Coalition for Gifted and Talented Education (MCGATE), is
examining services to students across the state and will soon recommend
strategies for addressing the barriers jeopardizing gifted and talented
education in Maryland.

How can parents
become involved?

Ask your local board of education if thereis alocal parents advocacy
group you can join. MCGATE, the statewide advocacy group, is active in
gifted and talented education issues and welcomes new members. The
association sponsors the annual Maryland Gifted and Talented Education
conference in October, where participants learn more about gifted and
talented education and share ideas with other parents. Become directly
involved with your children at home and participate in enrichment experi-
ences at your child’s school. Work with your school PTA and serve on
school-based and board of education committees working on gifted and
talented issues. Volunteer to share with students your experiences in your
special area of expertise as part of your school’s enrichment program for
students.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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ASSURING TEACHER QUALITY
IN MARYLAND

200 W. Baltimore Street ¢  BadtimoreMD 21201 ¢  Nancy S. Grasmick, State Superintendent of Schools

What is
Maryland doing
to strengthen
teacher
certification?

Revised April 2002

In July 2000, Maryland began requiring high qualifying scores on the Praxis
basic skills, content, and teaching skills assessments for initial teacher certifica-
tion. Maryland set basic skills qualifying scores of 177 in math and reading,
second highest in the country, and a score of 173 in writing, fourth highest
nationally. As of July 1, 2002, candidates may meet each of these qualifying
scores or the composite score of 527. The State continually reviews Maryland
candidate performance to consider raising the qualifying scores. Teacher candi-
dates from states that do not require the Praxis assessments must take them to
become certified in Maryland, and out-of-state candidates who have already
taken the exams must meet Maryland’ s qualifying scores. The Maryland State
Department of Education (MSDE) and the deans and directors of teacher educa
tion in two- and four-year ingtitutions are working together to develop an array
of supports for candidates preparing for the basic skills assessments.

Does Maryland
encourage teachers
to obtain

National Board
Certification?

Maryland recognizes the completion of the certification process for the National
Board for Professional Teaching Standards as a valuable professional develop-
ment experience. The National Board for Professional Teaching Standards, an
independent, nonprofit, nonpartisan organization, has established rigorous
standards and assessments for what accomplished teachers should know. The
certification is acknowledgment that a teacher is highly accomplished, having
met challenging professional teacher standards as evidenced by performance-
based assessments. Certification is offered in many teaching areas. Maryland
awards certificate renewal credit for completing the process and earning the
certification. The Maryland General Assembly has enacted a Fee Incentive
Program to support teachers seeking National Board Certification and matches
local school system financial incentives up to $2000.

How does Maryland
certifcation help
assure teacher
quality?

For entry to teaching, the Maryland certification system requires teacher candi-
dates to meet state qualifying scores in basic skills, content knowledge, and
teaching skills assessments. Teacher candidates completing Maryland approved
certification programs in the State’' s colleges and universities meet state and
state-recognized national standards.

The Maryland certification system requires satisfactory classroom performance
and career-long professional development for teachers. Teachers are required to
renew their certification periodically at various stages in their career. Either
during their preparation to enter teaching or during their professional develop-
ment, candidates and teachers must complete state required reading courses.




How is Maryland
changing the way
students prepare
for careers in
teaching?

The State Superintendent of Schools, the Secretary of MHEC, and the
Chancellor of the University System of Maryland co-chair Maryland's
Partnership in Teaching and Learning K-16. This partnership has devel-
oped a plan to create 240 professional development schools in the state,
allowing every teacher candidate to do an extensive internship in one of
these specially designed locations. Interns will be assessed through a
developmental portfolio review process. A monitoring and assessment
team will ensure that exit portfolio requirements are fully met before
recommending initial teacher certification in Maryland. Additionally,
teacher candidates must demonstrate technology skills according to the
Maryland Technology Standards.

The State Department of Education and MHEC have worked together to
redesign the way public colleges and universities in Maryland prepare
students to teach. The recommendations of the joint task force being
implemented include:
- asolid foundation in academic disciplines for all teacher candidates
multiple paths to teacher certification
school-based professional training
opportunities for teacher candidates to teach children with diverse
backgrounds in culturally diverse settings
systemic linkage between teacher education redesign and school
improvement efforts
accountability and assessment throughout teacher education programs
aview of learning to teach as a career-long process and the impor-
tance of each teacher having a professional development plan which
supports his/her growth, and
diversity of ethnicity, gender and age in Maryland’ s teacher
population.

How is Maryland
addressing the
shortage

of teachers?

Maryland is taking an aggressive multi-faceted approach to ensure that
schools have the number of teachers necessary to provide a quality educa-
tion for all students. Two scholarship programs are available to teacher
candidates: the Christa McAuliffe Memorial Teacher Education Award for
candidates preparing to teach in a critical shortage area and the Maryland
HOPE Teacher Scholarship. Maryland passed |egislation supporting
mentoring programs for newly hired teachers, re-employment of retired
teachers and principals, tax credits to reduce the financial burden of
graduate work, stipends for teachers who achieve national certification,
and signing bonuses for new teachers.

The Maryland Higher Education Commission (MHEC) has approved an
Associate of Arts in Teaching degree for community college students for a
complete transfer into Maryland four-year teacher education institutions.
This early-decision approach will increase the number of teacher candi-
dates being prepared in Maryland institutions. In 2001, MSDE initiated
the Maryland Initiative for New Teachers (MINT) as aretention strategy.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What are the

Regional Professional
Development Networks
(RPDNSs)?

Revised March 2001

Regional Professional Development Networks were initiated in 1991
by the Maryland State Department of Education and expanded to
include al 24 loca school systemsin eight networks in 1998. Each
network includes local school systems that have similar student
populations and needs. The primary focus of the network is to support
instructional improvement and to coordinate resources for maximum
efficiency and effectiveness.

What are the
purposes
of the RPDNSs?

The networks serve the following purposes:

* Provide high quality and effective professiona development that
supports school improvement at both system and school level

* Support the implementation of the Core Learning Goals/Skills
for Success at the high school level and improve instruction K-8

* Address the learning needs of staff at both system and school
levelsin regular education, special education, at-risk students,
career-based education, and other special populations.

How are the
RPDNSs structured?

Each network has a steering committee that includes representatives of
the local school systems, higher education, MSDE, and business and
community members. The committee helps develop the network’s
annual grant proposal which is submitted to MSDE for continued
funding and helps implement the activities, coordinate the resources,
and evaluate the network’ s programs in terms of student achievement.

Are there standards
for the RPDNSs?

The networks follow the Standards for Staff Development defined by
the National Staff Development Council and approved by the State
Board of Education in October 1996. MSDE uses the national stan-
dards as the basis for funding staff development initiatives and for
implementing staff development programs.




How do the The networks support on-going, high quality staff development pro-
RPDNSs improve grams that result in documented improvement of instruction and
instruction and improved student learning. The networks are collaborative ventures

. involving local school systems and MSDE. Members of the network
student learning? share professional development plans, materials, evaluation design and
results, and lessons learned. Each school system within the network is
accountable for collecting appropriate data which demonstrates change
in classroom instruction and student achievement.

How are the Funding is provided through grants from the Maryland State Depart-

RPDNs funded? ment of Education and are awarded based on the degree to which the
proposal reflects the national standards. This helps ensure that net-
works offer quality professional development that improves instruction
and student learning.

Where do | get For additional information, contact Chief, Staff Development Branch,
additional Division of Professional and Strategic Development, Maryland State

information? Department of Education at 410-767-0381.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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Can the parents

or legal guardians
of a child who is guardians to submit a one-year level of maturity waiver for a

age-eligible for kindergarten-age child if they believe that a delay in kindergarten
kindergarten delay
the child’s entrance
into kindergarten attend kindergarten the next year.
if they believe the

child is not mature

enough to attend?

Yes. State Board of Education regulations alow parents or lega

attendance is in the best interest of their child. The child, however, must

What must parents

) If a child's parents or lega guardians wish that kindergarten attendance be
or legal guardians do

to defer a child’s deferred for one year due to the child's level of maturity, they must do the
kindergarten following:

attendance for

one year?

+ File a written request with the local Superintendent of Schools before
the opening of the school year in which the child becomes five years
old, asking that enrollment be delayed due to the child's level of

maturity; and

+ Register the child for enrollment in kindergarten the following school

year.




If parents or If parents or legd guardians fed that it is in the best interest of their child
legal guardians
decide that it is

in the best interest
of their child who is
already enrolled

In Kindergarten

to be withdrawn from kindergarten, they must do the following:

+ File a written request to withdraw the child from the program; and

to be withdrawn + Regigter the child for enrollment in kindergarten the following school
from the program,
what must they do? year.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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in the best interest
of their child who is
already enrolled

In Kindergarten
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Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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QUALITY TEACHER
INCENTIVES

Revised September 2001

Maryland has several exciting incentive programs to recruit and retain quality teachers for Maryland
classrooms. Below are brief descriptions of incentives and contact information. The recruitment of high
guality teachersisjust one facet of Maryland’ s comprehensive school reform effort.

Stipends

These stipends were made law with Education Article 86-306 of the
Annotated Code of Maryland. For more information, contact the local
school system’s human resources office.

National Board Certification

A $2,000 dtipend is available as a dollar-for-dollar match to local school
systems for teachers who earn certification from the National Board for
Professona Teaching Standards (NBPTS). For more information about
NBPTS, vigt their website at http://www.nbpts.org.

Local or State Reconstitution/Challenge School Stipend

A $2,000 dipend is available for classroom teachers who hold an
Advanced Professona Certificate and work in schools identified by the
State Board of Education as challenged, locdly reconstituted or reconsti-
tuted at the state level. Teachers must dso have a satisfactory performance
rating.

Signing Bonus

A $1,000 signing bonus is available to classroom teachers who graduate
in the top 10% of their class and work as a classroom teacher. Teachers
must remain employed as a classroom teacher and work in the same
district for a minimum of three consecutive years. For more information,
contact the local school system’s human resources office.

Tuition Tax Credit

All Maryland teachers are digible for an annua $1,500 tuition tax credit
designed to offset graduate tuition expenses necessary to maintain teach-
ing certification. This tax credit was made law with tax article 810-717 of
the Annotated Code of Maryland.

Reemployment of
Retired Teachers and
Principals

Retired teachers may be exempt from an earnings limitation if they are
reemployed as classroom teachers, subgtitute teachers, or teacher mentors
in a locdly recondtituted school, a loca school system declared a geo-
graphic shortage area, or in a subject which has been declared a critica
shortage area. Also, retired principas may be exempt from an earnings
limitation if they are reemployed as principas in a locally recongtituted
school or in alocal school system declared a geographic shortage area.
The legidation enabling this reemployment took effect July 1, 1999 and
sunsets on June 30, 2004.




Scholarships

Distinguished Scholar Teacher Education Program

This merit-based award program, available only to Distinguished Scholar
Award recipients, is designed to provide additiona financia incentives to
atract highly-able students to Maryland's teacher preparation programs.
Each Distinguished Scholar Award recipient receives $3,000 and the
Distinguished Scholar Teacher Education Program increases the total
award by an additional $3,000. For more information, contact the State
Scholarship Administration at 410-260-4565 or 1-800-974-1024 or visit
the Maryland Higher Education Commisson website at
www.mhec.state.md.us.

Maryland HOPE Scholarship for Teachers

This scholarship provides awards to graduating high school seniors,
undergraduate students and graduate students who seek to become class-
room teachers. Students at two-year colleges are dligible for $2,000
annually, and students at four-year colleges are digible for $5,000 annu-
adly. To quaify for the Maryland HOPE Teacher Scholarship, applicants
must: hold a cumulative 3.0 GPA; be a Maryland resident; be a full-time
student in an eligible teacher education program; and work as a full-time
certified teacher in Maryland one year for each year of assstance received
(or pay back the scholarship money with interest). For more information
or to request an application, contact the State Scholarship Administration
at 410-260-4565 or 1-800-974-1024 or visit the Maryland Higher Educa
tion Commission website at www.mhec.state.md.us.

Mentoring

Loca school systems can apply to receive grants to establish or expand
mentoring programs that support new teachers. These funds can be used
for mentor salaries, mentor and mentee training and professona develop-
ment for new and beginning teachers. Contact the local school system to
find out what teacher mentoring programs it provides or contact Divison
of Ingtruction, Maryland State Department of Education at 410-767-0381.

Homeownership
Opportunities
for Teachers

Home Incentives for Teachers (HIT), developed by NRT Mid-Atlantic
Relocation exclusively for O’ Connor, Piper & Flynn ERA and Pardoe
Red Edate ERA, saves you money every time you buy or sdl a home.
Benefits of this program include cash bonuses, discounts on mortgages,
titles, insurance and movement of household goods. This is not a Mary-
land State Department of Education or Sate of Maryland authorized or
administered program.

Another initiative sets aside funding for low-interest mortgage rates
through the Department of Housing and Community Development’s
bond-funded homeownership program. For more information, cal 410-
514-7530 or 1-800-638-7781.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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| EADERSHIP INITIATIVE

What is the major

goal of the Maryland
Educational Leadership
Initiative?

Revised August 2001

The Maryland Educational Leadership Initiative provides comprehensive,
job-embedded and sustained professional development for new, aspiring
and veteran principas in order that they will ensure high qudity education
for dl students. Today’s school leaders need to understand how to create
school cultures and climates that stimulate collaboration and problem-
solving skills among teachers, with improved student achievement and
performance as their measure of success. School improvement and state
reform expectations demand that school-based administrators have leader-
ship ills in four domains. ingtructional, organizationa, political, and
strategic.

The Maryland Educational Leadership Initiative, using standards from the
Interstate School Leaders Licensure Consortium and the National Staff
Development Council, is responding to the need for professiona prepara-
tion and training for Maryland's leaders. The need to recruit and retain
qudified and visonary Maryland school leaders undergirds the goas of
the Divison of Professona and Strategic Development.

What MSDE
publications provide
a framework

for this initiative?

The report of the Maryland Task Force on the Principalship and Every
Child Achieving: A Plan for Meeting the Needs of the Individual Learner,
both adopted by the Maryland State Board of Education, serve as the
impetus for immediate change in the ddivery of statewide, on-going
professional development for administrators.

The task force on the principalship addressed the need to increase the
quantity and quality of Maryland's school administrators and agreed there
are three mgjor issues facing the principalship today:
* The changing role of the principa and the structure of the
principalship
* Professional preparation and development provided to prospective
and current administrators
» Compensation/incentives accorded to principas in keeping with the
accountability demanded of them.

(continued on back)




What MSDE
publications provide
a framework

for this initiative?

The State Board of Education adopted two reports presented in March
2001 from work groups of the Maryland Task Force on the Principaship.
These reports included specific recommendations for MSDE and local
school systems.

In addition, Every Child Achieving addresses the need to strengthen
teachers skills and administrators |eadership by improving educator
capacity. This focus is the result of Maryland’'s 10-year school reform
program and the need to ensure that each child is given equa access to
quality opportunities for learning.

What professional
development
opportunities will be
provided for
veteran principals?

Veteran principals will participate in learning and training experiences
through workshops, forums, and ingtitutes, which include a summer
residential component. Maryland educational leaders who have expertise
in staff development training and knowledge of best instructiona prac-
tices will facilitate these professona growth opportunities. Additionaly,
MSDE collaborates with business partners, higher education ingtitutions,
and education associations in order to provide research-based knowledge
and understanding.

What professional
development
opportunities will be
provided for new and
aspiring principals?

New and aspiring principas will receive a continuum of services designed
with the same tenets as the training for veteran principas. These educa
tors will receive training in the school improvement process through the
Principds Academy, a residentia ddlivery system with post-academy
work sessions.

How will the
leadership training
impact teachers
and students?

The principa must direct the establishment of measurable gods for
teachers and students, and the principd must reinforce and recognize the
growth of teachers and the achievement of students. This leadership
training for principals will enable them to sat and to sustain gods that
focus on attaining state standards.

Who has the primary
responsibility for
iImplementing the
Maryland Educational
Leadership Initiative?

The Divison of Professona and Strategic Development is responsible
for the design and implementation of this initiative for Maryland’'s educa
tors. Members of the divison's leadership team have served as principals
and have a rich and deep understanding of results-focused, school-based
leadership and the components of systemic educationa reform. The
divison will focus on standards-based professional development for
aspiring, new, and veteran princpals in order to prepare dl students to
meet high academic standards in Maryland's schools.

For more information, contact Division of Professional and Strategic Development at 410-767-0368, call the public information line at
410-767-0600 (Baltimore ared) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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PREPARATION PROGRAMS

FACTS

FACTS
What is state
program approval?

Revised August 2001

Maryland has regulatory authority over the professiona educator
preparation programs offered by Maryland colleges and universties.
This assures citizens that those who are prepared, certified, and
employed in Maryland have completed an educator preparation program
that meets state and nationa standards. Preparation programs offered
include early childhood education, eementary education, special educa
tion, specific secondary content areas, educational administration, school
counsdling, reading specidist, school psychology, and educational media.

What kinds of things
does the state look for
when it reviews
programs?

When date teams evauate college and university programs, they look
for these things.

adherence to state and nationa standards

strong academic foundation

extensive internships, preferably in professiona development schools
performance assessment throughout programs

links to K-12 priorities.

* & & o o

How often do
preparation programs
face state review?

On-sgite program approva reviews are conducted every five years. When
institutions seek accreditation by the National Council for Accreditation,
as required by date law, the Maryland State Department of Education
works in partnership to evauate the program smultaneoudy for state
approval purposes.

What are the outcome
options following a
state review?

The outcomes may be of three types: full gpproval, probation, or denid:

¢ Full approval lasts for five years. This recommendation may specify
that one or more issues need to be addressed in a given period of
time, such as incluson of certain important information in the
college catalog or adequate implementation of a required plan.

¢ Probation is aform of gpprova that is limited to one or two years
with state monitoring. During probation, the ingtitution and its
students receive the benefits of state approva, such as interstate
reciprocity. To conclude the probationary status and restore full five-
year gpprova, the State Superintendent of Schools must determine
that the conditions of probation have been met. If these conditions
are not met, the State Superintendent terminates state approval.

¢ Denial means tha the program is no longer gpproved by the dtate.
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What is Assignment:
Media Literacy?
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Assgnment: MediaLiteracy was created by Dr. Renee Hobbs, one of the
nation’ s leading authorities on media education, as part of aunique public/
private partnership between Discovery Communications, Inc. and the Mary-
land State Department of Education to assist schools and school systemsin the
wake of high-profile nationd school safety incidents. Through this partnership,
Maryland was the first Sate to establish a comprehensive, satewide initiative in
media literacy that crosses severa academic disciplines.

Assignment: Media Literacy isprimarily a comprenensve media literacy
curriculum resource designed to:  help students build critica thinking and
communication skills as they analyze messages in the media, and secondarily,
to support state standards in language arts, socid studies, and hedlth at the
elementary, middle, and high school levels. Family consumer science teechers,
media specididgts, and guidance counse ors who teach classroom lessons can
a0 utilize these materias.

What is Media
Literacy?

Media Literacy isaset of skills that enables students to access, andyze, and
criticdly evaduate dl forms of media messages from printed text to televison,
film and video, computer games and the Internet.

What are the key
concepts of media
literacy?

All messages are “ condiructions,” which means that they are assembled,
edited, selected and designed.

Messages are representations, and therefore, do not aways portray an
accurate picture of redlity.

M essages have economic purposes.

Individuals interpret messages differently.

Media have unique characterigtics.

How does Assignment:

Media Literacy benefit
Maryland students?

Assignment: Media Literacy engages and motivates student interest by
utilizing topics and mediathey use on adaily basis. It builds criticd thinking
and communication skills by alowing students to not only decode messages but
aso to analyze and compose them. It dso bridges the gap between the
classroom and the culture by bringing relevance to the sudent’ s learning.

What are the special
features of this
project?

Aligned with MSDE State Content Standards

Interdisciplinary learning activities to connect themes in hedth, language
arts, socid sudies, fine and performing arts, and family and consumer
science

Print literacy emphasis which strengthens reading and writing skills

18 crestive production activities with assessment rubrics

Character Education connections

Home — school connections to support family communication and explora:
tion of community resources




How many people To date, 1,436 educators from 20 local school systems, 20 public librarians
have been trained? from the Enoch Pratt Library, and 10 staff from MSDE have been trained in the
Assignment: Media Literacy curriculum.

Where can | find To obtain more information about the Assignment: Media Literacy program,

more information? including upcoming training dates, please contact Lynn R. Widdowson, Staff
Specidig, a (410) 767-0277 or e-mail lwiddowson@msde.state.md.us. You
may a0 vist the Assignment: Media Literacy website at
www.assgnmentmediait.com.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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FACTS 200 W. Baltimore Street ¢ BaltimoreMD 21201 < Nancy S. Grasmick, State Superintendent of Schools
August 2001

Assgnment: MediaLiteracy was created by Dr. Renee Hobbs, one of the
nation’ s leading authorities on media education, as part of aunique public/
private partnership between Discovery Communications, Inc. and the Mary-
land State Department of Education to assist schools and school systemsin the
wake of high-profile nationd school safety incidents. Through this partnership,
Maryland was the first Sate to establish a comprehensive, satewide initiative in
media literacy that crosses severa academic disciplines.

Assignment: Media Literacy isprimarily a comprenensve media literacy
curriculum resource designed to:  help students build critica thinking and
communication skills as they analyze messages in the media, and secondarily,
to support state standards in language arts, socid studies, and hedlth at the
elementary, middle, and high school levels. Family consumer science teechers,
media specididgts, and guidance counse ors who teach classroom lessons can
a0 utilize these materias.

What is Media
Literacy?

Media Literacy isaset of skills that enables students to access, andyze, and
criticdly evaduate dl forms of media messages from printed text to televison,
film and video, computer games and the Internet.

What are the key
concepts of media
literacy?

All messages are “ condiructions,” which means that they are assembled,
edited, selected and designed.

Messages are representations, and therefore, do not aways portray an
accurate picture of redlity.

M essages have economic purposes.

Individuals interpret messages differently.

Media have unique characterigtics.

How does Assignment:

Media Literacy benefit
Maryland students?

Assignment: Media Literacy engages and motivates student interest by
utilizing topics and mediathey use on adaily basis. It builds criticd thinking
and communication skills by alowing students to not only decode messages but
aso to analyze and compose them. It dso bridges the gap between the
classroom and the culture by bringing relevance to the sudent’ s learning.

What are the special
features of this
project?

Aligned with MSDE State Content Standards

Interdisciplinary learning activities to connect themes in hedth, language
arts, socid sudies, fine and performing arts, and family and consumer
science

Print literacy emphasis which strengthens reading and writing skills

18 crestive production activities with assessment rubrics

Character Education connections

Home — school connections to support family communication and explora:
tion of community resources




How many people To date, 1,436 educators from 20 local school systems, 20 public librarians
have been trained? from the Enoch Pratt Library, and 10 staff from MSDE have been trained in the
Assignment: Media Literacy curriculum.

Where can | find To obtain more information about the Assignment: Media Literacy program,

more information? including upcoming training dates, please contact Lynn R. Widdowson, Staff
Specidig, a (410) 767-0277 or e-mail lwiddowson@msde.state.md.us. You
may a0 vist the Assignment: Media Literacy website at
www.assgnmentmediait.com.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is the
Teacher of the Year
Program?

Revised January 2003
The Maryland and National Teacher of the Year Programs recognize and honor
exemplary elementary, middle, and high school teachers that are excellent
instructors and education leaders in their schools and communities. The Mary-
land State Department of Education (MSDE) oversees this program with all
twenty-four local school systems participating. Annually, each local school
system selects its top candidate for Maryland Teacher of the Year and submits
the teacher=s comprehensive packet to the MSDE which selects finalists and
then the Maryland Teacher of the Year. The State winner is entered in the
competition for National Teacher of the Year, an esteemed position. The
National Teacher spends the year in speaking engagements nationally and
internationally.

What are the
selection
criteria?

Teachers fill out an application describing their professional interests, commu-
nity involvement, and philosophy of teaching. They also answer questions about
education issues and trends and the teaching profession. Local selection
criteria vary. Contact local school systems for that information.

What is the
selection process?

Teachers must first be selected as state candidates by their local school sys-
tems and should contact their specific central office for applications. Twenty-
four school systems submit their local Teacher of the Year candidate to MSDE.
Written applications are judged and finalists are interviewed at the state level
by a panel of education and community leaders. The panel consists of repre-
sentatives of education, community, and corporate organizations.

How can a teacher
be recommended
for this award?

School systems are always searching for recommendations for this and other
teacher awards. Contact your local public school system and ask to speak to
its Teacher of the Year Coordinator. You can also contact the Maryland State
Department of Education=s Office of Partnerships at 410-767-0370.

What Maryland
Teacher of the Year
celebrations and
events take place?

Maryland=s twenty-four Teachers of the Year are celebrated in many ways by
their local school systems. They are honored by the Maryland Board of
Education at a State Board Meeting and Honors Luncheon. The Maryland
Teacher of the Year and all of the local Teachers of the Year are honored on the
Governor’s yacht, by the Maryland General Assembly, and by the Baltimore
Orioles.

An Oscar’s style event, the Maryland Teacher of the Year Gala, is held in the
fall of each year.




What do Teachers of Teachers of the Year win tremendous respect as Aone of the nation=s best

the Year receive? teachers. @This reputation means prestige in the community and in the State.
The Maryland Teacher of the Year also receives a brand new car as a gift (not
alease) from Maryland’s New Car & Truck Dealers’ Association. In addition,
the Maryland winner receives a cash award, a $10,000 Smart Board, an I-
Book computer, and numerous other prizes. They are featured in video and
television productions as well as in newspapers across the State.

The Maryland Teacher of the Year travels the state, speaking at numerous
conferences, dinners, and other events. The teacher participates in National
Space Camp in Huntsville, Alabama, and is invited to U.S. Department of
Education programs including an opportunity to meet the President of the
United States. Teachers of the Year also participate in an annual national
meeting in Dallas, Texas, sponsored by the Council of Chief State School
Officers and Scholastic, Inc.

The Maryland Teacher of the Year attends important state functions in
Annapolis and acts as advisor to the Maryland State Department of Education.
While Maryland Teachers of the Year continue to teach during their appointed
year, often they are given partner teachers, enabling them to participate in
speaking engagements throughout the state. The National Teacher of the Year
leaves the classroom for one full year to serve as a national education

ambassador.
Who are the The Maryland Teacher of the Year Program is made possible by the generosity
sponsors a nd of its major sponsors:
partners? .

Presenting Sponsors

Maryland New Car & Truck Dealers’ Association
McDonald’s Family of Greater Baltimore

Platinum Sponsors

Bank of America

Comcast Cablevision

Lockheed Martin Corporation

Northrop Grumman Electronic Sensors & Systems Sector

Gold Sponsors
The Baltimore Sun
Allfirst Financial

State Farm Insurance Companies

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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THE MILKEN NATIONAL
EpucaTOrR AWARDS

What is the Milken
National Educator
Awards Program?

August 2001

This program, established by Lowe | and Michagl Milken, recognizesthe
important contributions of exemplary educators, particularly teechers. Its
purposeisto reward these individuas while caling nationd attention to their
important contributions. Each year, the Maryland State Department of Educa
tion (MSDE) recommends outstanding educators for these awards. Those
who are selected for the award receive a non-restricted cash award of
$25,000. Although teachers are the primary recipients, principas and assistant
principas are also digible. Elementary and secondary school educators are
sdected in dternating years. Elementary educators will be recommended for
2002.

What are the
selection criteria?

Educators cannot apply for this award themsdves, they must be identified and
recommended by others. They must be early to mid-career professionals with
510 15 years experience in teaching or less than 20 years as administrators.
Selection is based on contributions to education, demongtrated |eadership,
innovetive gpproaches to teaching, and dedication to the field.

What is the
selection process?

Recommended educators are entered in the Maryland State Department of
Education’s Talent Bank. Each year, locd school systems are asked to
identify worthy teachers and adminidtrators for the Taent Bank. These candi-
dates, dong with previoudy identified talent, are reviewed by a select panel
established by the State Department of Education and the Milken Family
Foundation. Thereview at the Sate level consders (1) written materia sup-
porting each candidate and (2) ord testimony from peers, parents, community
members, and education administrators. Top educator choices are then
recommended to the Milken Family Foundation which is responsible for
meking final decisons. Milken winners are not notified of their selection for this
prestigious award until a surprise announcement of their selection is made.
Such announcements are made at speciad ceremonies held throughout the state.

How can a teacher,
principal or
assistant principal
be recommended
for this award?

School systems are aways searching for recommendations for this and other
teacher awards. Contact your loca public school system and ask to spesk to
the Superintendent’ s assistant responsible for the process of identifying poten-
tid Milken honorees. Y ou can aso contact the Office of Partnerships, Mary-
land State Department of Education, at 410-767-0370.




What do Milken Milken National Educators win a non-restricted $25,000 cash avard. They

winners receive? are recognized at a state conference and aluncheon banquet.  In June of each
year, they are specid guests at an extravagant education conference held in
Century City, Cdifornia, and hosted by the Milken Foundation. Typicaly,
Hollywood cdebrities join nationaly renowned corporate executives and
elected officids for three days of learning, entertainment, and celebration.
Honorees a so receive afourteen-carat gold pin and become part of a state
and nationd network of outstanding educators involved in advising education

palicy.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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THE BLUuE RiBBON ScHooLS
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PROGRAM

What is the

No Child Left Behind/
Blue Ribbon Schools
Program?

Revised February 2003

The No Child Left Behind/Blue Ribbon Schools Program is a national and state
program that recognizes and honors elementary, middle, and high schools that
exhibit high performance and/or significant improvement in student achieve-
ment. Elementary and secondary schools are selected each year on an alter-
nating basis. The national program is administered by the U.S. Department

of Education. The Maryland program, administered by the Maryland State
Department of Education, selects and recognizes outstanding schools and also
submits them for national recognition.

What are
the selection
criteria?

V Schools in the top 10% statewide compared against all schools at the
specific level (elementary, middle, high), as measured by Maryland
assessments and/or

V' Schools with at least 40% economically disadvantaged students (free and
reduced price meals) that demonstrate dramatic improvement on state
assessments over at least the past three years.

What is the

Schools meeting the above criteria established by the U.S. Department of

selection Education are identified by the Maryland State Department of Education.
rocess? These schools are honored as Maryland No Child Left Behind/Blue Ribbon
p ) Schools and are nominated for national awards. A panel from the U.S.
Department of Education makes final decisions on national awards.
What do A No Child Left Behind/Blue Ribbon School is recognized as a highly

Blue Ribbon Schools
receive?

effective school in Maryland and in the nation. This recognition means signifi-
cant prestige in the community and the state and often results in increased
values in neighborhood housing.

Maryland No Child Left Behind/Blue Ribbon Schools are honored by the
Maryland State Department of Education and the General Assembly ata
dinner in Annapolis followed by a General Assembly tribute. Winners receive
a Governor’s Proclamation, State Department of Education citations, General
Assembly honors, and Maryland’s Blue Ribbon Flag of Excellence.

National Blue Ribbon Schools attend a two-day awards program in Washing-
ton hosted by the U.S. Secretary of Education and the President. They receive
the No Child Left Behind/Blue Ribbon flag and a U.S. Department of
Education plaque.




How many schools
can be selected and
how can they apply?

Revisions in the program no longer allow schools to apply for recognition. Up
to six Maryland schools can be identified as No Child Left Behind/Blue Ribbon
Schools by the Maryland State Department of Education on the basis of state
assessment data. These six schools then complete the national applications for
recognition by the U.S. Department of Education.

Who are the
supporting partners
in this program?

The Maryland State Department of Education directs this program with sup-
port from the following corporations and government agencies:

Comcast Cablevision

Coldwell Banker Real Estate

State Farm Insurance

Verizon, Maryland

What happens after
Blue Ribbon Schools
win their awards?

Blue Ribbon Schools are held in high regard in Maryland and in the nation.
They are given significant media attention, featured in newspapers and on
television. They are more likely to win additional national awards and are
considered strong contenders for state and national grant programs.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at

www.marylandpublicschools.org

Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is The web site at www.mdk12online.org is part of the Maryland State

the purpose
of mdkl12online.org?

Department of Education’s plan to bring Internet-based learning,
including credit courses, to students and teachers around the state. The
web site provides information about using online courses for students
and staff in Maryland public education K-12. Local school systems
use the site to receive information, advice, support, and resource
information about web-delivered courses. MSDE provides leadership
and coordination in the effort to make courses and a variety of educa-
tional tools available via the worldwide web.

What information
is available
on the site?

The site includes the following information:

* Anintroduction to the project and its mission

» An overview of distance learning and related links

* Guidelines for local school systems or schools to consider in
planning for, implementing, and evaluating distance
learning initiatives

* Available online courses for student and the URL of the provider

» Summaries of the reviews of the courses that MSDE has
reviewed in collaboration with teachers from local
school systems.

Who can benefit
from information
provided on this site?

Anyone interested in using online courses with students or staff can
benefit from the information available on this site. This includes staff
members from schools and school systems, students, parents, and
course providers.

How can |
learn more
about the project?

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us

For more information, contact the Coordinator for Web-based Learn-
ing Initiative, Maryland State Department of Education, at 410-767-
0734.

Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is the Maryland is a partner in the National Network of Partnership Schools at

Maryland Network Johns Hopkins University. Through this affiliation, the Maryland State

Department of Education encourages schools and school systems to join
the Network of Partnership Schools in developing and maintaining strong
programs of school, family, and community partnerships.

of Partnership Schools?

What does The Maryland Network of Partnership Schools offers a research-based
the network framework and strategies that enable al schools and school systems to
offer? organize productive school-family-community partnerships to help

students succeed.

How are Good partnerships are based on a comprehensive program that includes
partnerships the following six types of family and community involvement to increase
developed? student success:

¢ Parenting -- Assigting families with parenting skills and setting
home conditions to support children as students; assisting schools
in understanding families.

¢ Communicating -- Conducting effective communications from
school to home and home to school about school programs and
student progress.

¢ Volunteering -- Organizing volunteers and audiences to support
schools and students; providing volunteer opportunities in various
locations and at various times.

¢ Learning at Home -- Involving families with their children on
homework and other curriculum-related activities and decisions.

¢ Decision Making -- Including families as participants in school
decisions,; developing parent leaders and representatives.

¢ Collaborating with the Community -- Coordinating resources
and services from the community for families, students, and the
school; providing services to the community.




What does it mean Members receive assstance in the development of their partnership
to be a member? program. For school systems and each school within the school system,
the Nationa Network does the following:

® Supplies a handbook to guide the development of programs
® |ssues a certificate of membership
® Conducts biannua training workshops

® Didtributes the Network’s semi-annua newdetter Partnership
Practices

® Provides technical assistance by telephone, e-mail, and web site

® Offers optiona research and evaluation opportunities.

Who can join? Membership is open to al schools that agree to use the framework of the
six types of involvement and complete an annua update report. For more
information, contact Maria Schaeffer, Specidist, Family, School and
Community Involvement, MSDE, at 410-767-0296.

To join the Network, there is a processing fee of $100 for schools and
$200 for counties and organizations. Annual renewa fees are $100 for
schools and $200 for counties and organizations. Renewa fees are
waived for al members who return the annual update survey.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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What is the The Federal Perkins Loan Program, formerly called the National Defense
Federal Perkins Student Loan Program, was authorized under the National Education Act

(1958). It is America s oldest federally subsidized student loan initiative.
The program is named after Carl Perkins, aformer delegate to the House
of Representatives from West Virginia who also served as chairperson of
the House Education Workforce Committee. Approximately 2,000 col-
leges and universities offer Perkins Loans.

Loan Program?

How does a teacher A percentage of ateacher’s student loan will be cancelled for every year

i of teaching in a“low income” school. To determine if a place of employ-
benefit from
participating ment is classified as a “low income” school, consult the U.S. Department

of Education’s web site at http://www.ed.gov/officess OSFAP/Students/
repayment/teachers/perkins.html. The site lists places of employment that

in the Perkins Loan

Program? are currently classified as “low income” schools.

What are the There are three ways to qudify for eigibility:

requirements ¢ The borrower received a Perkins Loan on or after July 1, 1987,
for eligibility? and teaches full time at a designated “low income” school. This

“low income” school must be located within a school district that
is currently receiving federal funds under Title | of the Elementary
and Secondary Education Act (ESEA) of 1965. The school must
have more than 30% of its students in the Free or Reduced Price
Meals (FARMS) program.

+ The borrower received a Perkins Loan on or after July 23, 1992,
and teaches a subject in which there is a statewide shortage of
instructors as identified by the Maryland State Department of
Education. Subject areas identified for school year 2001-2002 are:
computer science, English for Speakers of Other Languages
(ESOL), mathematics, chemistry, earth science, space science,
physical science, physics, technology education, and special
education. The loan participant may teach in either an elementary
or a secondary school.

¢ The borrower received a Perkins Loan on or after July 1, 1987,
and teaches disabled students at a public or private elementary or
secondary schooal.




What is the loan The following applies to a teacher who meets the eigibility requirements:
cancellation rate * 15% of the loan cancelled after completing the first year of teaching
for a teacher * 15% of the loan cancelled after completing the second year of teaching
e * 20% of the loan cancelled after completing the third year of teaching
I)
who qualifies: * 20% of the loan cancelled after completing the fourth year of teaching
* 30% of the loan cancelled after completing the fifth year of teaching.

How does a To apply for loan cancellation, the applicant must request two documents

person apply from the Student Loan Office where the college credit was earned. The

for teacher loan first document, a Postponement/Request Form, must be submitted to the

cancellation benefits? college or university at the beginning of the teacher’s upcoming academic

: year. The second document, a Cancellation Request Form, must be

submitted to the above mentioned college or university at the end of the
borrower’s next year of teaching. The college or university can approve or
deny entrance to the loan cancellation program.

Where can | get For more information, contact:
more information? Dr. Craig Heller, Specialist
Program Improvement and Family Support Branch
Division of Student and School Services
Maryland State Department of Education
200 W. Baltimore Street
Baltimore, Maryland 21201
Telephone: 410-767-0282
E-Mail: cheller@msde.state.md.us

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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DeEaALING WITH TRAUMA

What is trauma and
what types of events
can lead to trauma?

August 2002

Trauma is defined as a disordered psychological or behaviora state
resulting from mental or emotional stress or physical injury. Examples of
traumatic events include car accidents, physical or sexual assaults, crimes,
natural disasters, and/or death. In the aftermath of a traumatic event, it is
common for an individual to experience psychologica stress. Thisisa
normal part of coping with tragedy and is necessary in order to move on
to hedling.

As our nation approaches the anniversary of events such as those of
September 11, 2001, caretakers and professionals must be extra sensitive
to the needs of youth as they cope with thoughts and fedlings related to
the tragic events of that day. The magnitude of the events and the
approaching anniversary will undoubtedly reactivate a certain level of
stress in many Americans including our youth.

What are some of the
signs of someone
experiencing trauma?

Reactions to trauma may be immediate or may not appear until weeks
later. No two individuals may react in the same manner to trauma and the
signs may differ depending on the age of the individual. For example,
pre-school age children may cling excessively to adults, experience
nightmares and/or sleeplessness, or show unusua emotional reactions
such as crying or overreacting to normal situations. Elementary school
age children may develop a school phobia (fear of attending school),
display alack of interest in school, experience difficulty concentrating, or
develop alack of trust for adults. Older youth may react by abusing
substances, becoming aggressive, or engaging in isolating and other high-
risk behaviors. Adults may react to traumatic events and display a variety
of emotions to include strained interpersonal relationships, lack of
engagement, or the development of physical symptoms.

With the help of parents, teachers, counselors, and friends, youth usually

return to normal functioning with little or no difficulty. When symptoms

last for more than a month and continue to affect normal functioning, it is
recommended that professional help be sought.

For a more comprehensive explanation of reactions to trauma, please see
Reflections of September 11: A Guide for Parents and Teachers at
www.msde.state.md.us.




What can parents/
guardians do to help
children deal with
trauma?

Parents can help their children deal with trauma by spending more time
with them and allowing them to talk about what they are thinking and
fedling. Help them understand that such thoughts and fedlings are normal
by validating them. Reassure your children that they are safe, cared for,
and protected. Hugging a child helps to provide a fedling of security and
protection. Parents can also read books and stories with their children
that include characters who have faced similar traumatic situations.
Playing with children can also relieve the tension and stress brought on by
traumatic experiences. Restricting access to repetitive media coverage of
the traumatic event can aso lessen the effects of the trauma.

For additional information on helping children deal with traumatic
events and the media, see Assignment: Media Literacy at
www.msde.state. md.us/assignmentmedialit/home.html .

What can schools do
to help children deal
with trauma?

Schools can help by conducting sessions with entire classes, small

groups, or individual students that allow them to voice their thoughts and
fedlings. Instructional activities (i.e. blood drives, writing letters, and
fund raising) may be used to help students appropriately express their
fedlings in a positive manner. Schools can also help students refocus their
thoughts by actively engaging them in the development of strategies that
can be used by the school to help students increase their fedlings of safety
and security. School counsdlors, nurses, psychologists, social workers,
and pupil personnel workers are also available in schools to assist youth
in coping with the effects of trauma.

Who can | contact
for additional
information?

Contact the principal of your child's school to determine who is available
to help your child deal with the aftermath of a traumatic event. Your
child’s teacher, school counsdlor, and nurse are wonderful resources in
providing effective ways to aid in minimizing the effects of the stress
caused by traumatic events.

All 24 of Maryland's local school systems (LSSs) have trauma teams to
assist school staff in dealing with the effects of traumatic events that
affect the school and community. Contact your local Director of Student
Services for more information about these trauma teams.

For information about resources available at the Maryland State Depart-
ment of Education, please contact Ms. Marcia Lathroum, Guidance
Specialist, at (410) 767-0307 or e-mail mlathroum@msde.state.md.us.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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JUVENILE JUSTICE ALTERNATIVE
EpucaTiON PiLoT PROGRAM

FACTS 200 W. Bdtimore Street ¢  Batimore MD 21201 ¢  Nancy S. Grasmick, State Superintendent of Schools

What is the Juvenile
Justice Alternative
Education Pilot
Program (JJAEPP)?

July 2002

The Juvenile Justice Alternative Education Pilot Program is designed to
serve high school students who exhibit chronic, escalating patterns of
misbehavior that may ultimately result in expulsion from school and/or
involvement with the court system. The schoal is located in Prince
George's County and will open in January 2003.

What population
will be served
by the program?

High school students enrolled in Prince George's County Public Schools
who meet the following criteria may be enrolled in the program:
e Students with a history of misbehavior as evidenced by
frequent office referrals and repeated suspensions or
expulsions
e Students referred by the Circuit Court Division, Prince George's
County
e Students who have been unsuccessful in changing their patterns of
misbehavior after previous interventions on the part of school
officials
e Students with a history of poor attendance, low academic
achievement, disruptive behavior, frequent involvment in
conflicts, substance abuse, and those placed on probation by the
Department of Juvenile Justice.

What is the goal
of the program?

The goal of the aternative pilot program is to help students develop the
social skills and educational expertise to become successful in the next
phase of their education or in the work place. The pilot program will be
rigorously evaluated in order to facilitate replication in other areas of
Maryland.

Who is involved
in the administration
of the JJAEPP?

As aresult of a competitive process, Prince George's County Public
Schools was selected to host the pilot program. Several community
agencies will partner with PGCPS in running this innovative program.
These agencies include the 7th Judicia Circuit Court of Maryland, the
Maryland Department of Juvenile Justice, the Prince George's County
Health Department, the Prince George's County Department of Social
Services, and the Prince George's County Career Connections®. The
Maryland State Department of Education will provide assistance in the
form of resources and technical expertise.




What are the
unique features
of the program?

Through the development of individualized instructional and
behavioral management plans, students will set goals and come to
appreciate the cause/effect relationship between responsible
behavior and goal achievement.

When students exit the program, a transition coordinator will
monitor their progress for at least one year. Students will be paired
with an adult mentor who will remain with them during enrollment
in the pilot program and when the student returns to the home
school.

Upon completion of the program and return to the home schooal, a
transition plan will be developed in conjunction with professionals
at the student’s home school. A transition coordinator will
extensively monitor the student’s progress for a least one year.

The use of computers as an integral part of the instructional
program.

The ahility to earn privileges for excellent attendance, work
accomplishments, and assuming responsibility for actions.

A very low teacher to student ratio.

Who should | contact
for more information
about the program?

Prince George's County:

Ms. Kaye Stumb, Director of Student Support Programs
301-408-5513
e-mail kstumb@pgcps.org

Maryland State Department of Education:

Mr. Chuck Buckler, Specialist in Alternative Programs
410-767-0292
e-mail cbucker@msde.state.md.us

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201
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BRIDGE TO EXCELLENCE
IN PuBLiC ScHooLs AcT

What is the Bridge to
Excellence in Public
Schools Act?

January 2003

The Commission on Education Finance, Equity, and Excellence (also
known as the Thornton Commission after its chair, Dr. Alvin Thornton)
examined Maryland’s school finance system and found the state’s method
of calculating and distributing funds to local school systems unnecessarily
complex, administratively burdensome, and not appropriately related to
the needs of students or the ability of local school systems to meet those
needs. The study also found a gap between the amount of money schools
actually received and the amount estimated that they would need to help
students meet the state’s academic standards.

The Bridge to Excellence in Public Schools Act (Senate Bill 856) is
legislation passed by the Maryland General Assembly during its 2002
session. The Act addressed the Commission’s findings by restructuring
Maryland’s public school finance system and increasing state aid to public
schools by $1.3 billion over six fiscal years (FY 2003 through FY 2008).

How does the
Act work?

The Act created a new finance structure and funding formula, which links
resources to students’ needs and distributes 74 percent of state aid inverse
to local wealth, so poorer school systems receive relatively more state aid
than wealthier school systems. (But no school system will receive less
state aid than it did under the old formula.) The Act also contains strong
accountability provisions. Under the Act, the state will set academic
performance standards, provide schools and students adequate resources
to meet the standards, and then hold schools and school systems account-
able for student performance. Local school systems will have flexibility in
spending, but they must submit annual plans that detail their strategies for
improving academic achievement for all students, and they must show
progress in meeting state performance standards.

What is the new
finance structure?

More money and flexibility
Maryland has 24 public school systems, one system for each of the 23
counties and one for Baltimore City. Each school system is funded
locally through the county (or city) budget and through the state. The
Bridge to Excellence Act increases the amount of money the state gives
to local school systems to educate children. It also collapses 27 existing
state funding programs into four programs, giving school systems more
flexibility in spending.

(continued on back of page)




What is the new
finance structure?

New method of distributing money

The Act establishes a new formula for calculating how much money each
school system will receive from the state. Under the new formula, school
systems will receive a minimum amount per student, plus additional funds
based on the numbers of students who receive special education services,
have limited English proficiency, or qualify for free or reduced-price meals,
an indicator of poverty. Because it costs more to educate a child in some
areas of the state than others, a geographic cost of education index must be
developed and applied to the state’s education finance formula by fiscal year
2005. The Act calls for the Department to contract with a private entity to
develop the geographic cost of education index.

Additional provisions of the Act

* The Act gives additional money to low-wealth districts that provide
more local funding than required. This serves as an incentive for
counties to invest as much as possible in public education.

* State money for student transportation will increase for 15 school
systems to recognize enrollment increases, and grants for students
who require special transportation services will increase from $500 to
$1,000 per rider over the six-year period.

Are there
restrictions on

how school systems
spend the money?

School systems can decide how to spend the money, as long as the system
demonstrates improvement in student achievement and develops a satisfac-
tory “master plan.” The Act does require that each school system:

* Implement full-day kindergarten by fiscal year 2008.

* Offer pre-kindergarten programs to all at-risk students by fiscal year
2008. (The Act defines at-risk students as students who are eligible for
free or reduced-price meals.)

* Submit to the state (by October 1, 2003) a five-year master plan that
documents the school system’s goals and strategies for improving
achievement among al/l students.

What is a
master plan?

By October 1, 2003 each school system must submit to the state a five-year
master plan documenting its goals and strategies for improving achievement
among all groups of students, including students receiving special education
services, students with limited English proficiency, students who qualify for
free or reduced-price meals, and other groups as defined by the State Super-
intendent of Schools.

Plans must include goals that are aligned with state standards, implementa-
tion strategies with timelines, and methods for measuring progress toward
meeting goals. If any segment of the student population fails to show
progress toward meeting performance standards, the State Superintendent
must review the master plan and may require the school system to make
changes to its plan. The State Board of Education has the authority to review
and approve the allocation of resources in school systems that fail to improve
student performance and fail to develop a satisfactory master plan.

For more information, call 410-767-0600 (Baltimore area) or 1-888-246-0016 (toll free) or visit our website at www.msde.state.md.us
Maryland State Department of Education, 200 West Baltimore Street, Baltimore, MD 21201






